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CHAPTER I 
INTRODUCTION 
In this age of rapid and vast change, education 
finds itself in a whirlpool of conflicting ideologies and 
philosophieso It is apparent that common agreement on 
educational practices may. not be ,achieved, but, at the 
same time, it is imperative that people in the educational. 
' field keep abreast of the current trends in educationo 
Among other aspects in the field of education, core cur-
riculum receives a proportionate share of questioning and 
debate. As part of the controversial topic of core cur-
riculum, the block of time program in the Yakima junior 
high schools becomes an important topic for further studyo 
It was the purpose of the present study to evaluate 
the block of time as it is used in Yakima junior high 
schools. This study had a twofold intent: first to review 
the literature on the block of time as related to core phi-
losophy, and second to present the results of a study of 
the activities of Yakima junior high school teachers in the 
block of time· and its related core techniques as well as 
the results of a study of attitudes toward the block of 
time as it appears in the Yakima junior high schools. 
In the city of Yakima there are two junior high 
schools organized for grades seven, eight, and nineo· 
2  
W a s h i n g t o n  J u n i o r  H i g h  w i t h  a p p r o x i m a t e l y  8 0 0  s t u d e n t s  a n d  
t h i r t y  f a c u l t y  m e m b e r s  i s  l o c a t e d  o n  t h e  e a s t  s i d e  o f  t o w n ,  
a n d  F r a n k l i n  J u n i o r  H i g h  w i t h  a p p r o x i m a t e l y  1 0 5 0  s t u d e n t s  
a n d  f o r t y - s e v e n  f a c u l t y  m e m b e r s  i s  o n  t h e  w e s t  s i d e  o f  
t o w n o  S i n c e  t h e  b e g i n n i n g  o f  t h e s e  t w o  s c h o o l s ,  t h e  a d m i n i -
s t r a t o r s  h a v e  c a r r i e d  o u t  s i m i l a r  c u r r i c u l u m  c h a n g e s  a n d  
d e v e l o p m e n t o  T h e  c u r r i c u l u m  p a t t e r n  a t  p r e s e n t  i s .  e x e m p l i -
f i e d  i n  t h e  f o l l o w i n g  manner~ U p o n  e n t e r i n g  s c h o o l  i n  t h e  
s e v e n t h  g r a d e ,  a  s t u d e n t  r e m a i n s  w i t h  o n e  t e a c h e r  f o r  a t  
l e a s t  t h r e e  c o n s e c u t i v e  p e r i o d s  d u r i n g  t h e  d a y .  I n  t h e  
e i g h t h  g r a d e  t h e  s t u d e n t  i s  a s s i g n e d  t w o  p e r i o d s  p e r  d a y  
w i t h  o n e  t e a c h e r o  U n t i l  1 9 5 5  a l l  n i n t h  g r a d e s  w e r e  c o m -
p l e t e l y  d e p a r t m e n t a l i z e d ,  b u t  i n  t h a t  y e a r  t h e  n i n t h  g r a d e ;  
E n g l i s h - S o c i a l  S t u d i e s  b l o c k s  w e r e  s e t  u p  i n  W a s h i n g t o n  
J u n i o r  H i g h o  I n  t h e s e  e x t e n d e d  p e r i o d s  o r  g r o u p s  o f  
p e r i o d s  c a l l e d  b l o c k s  o f  t i m e ,  s t u d e n t s  u n d e r  t h e  d i r e c t i o n  
o f  o n e  t e a c h e r  a r e  i n s t r u c t e d  p r i m a r i l y  i n  E n g l i s h  a n d  
s o c i a l  s t u d i e s o  T h e  g e n e r a l  i n t e n t  o f  t h i s  p r a c t i c e  i s :  t o  
c a u s e  a  g r a d u a l  b r e a k  f r o m  t h e  e l e m e n t a r y ,  u n i f i e d  c l a s s -
r o o m  s i t u a t i o n  u n d e r  t h e  d i r e c t i o n  o f  o n e  t e a c h e r  t o  a  
s t r i c t l y  d e p a r t m e n t a l i z e d  s i t u a t i o n  w h i c h  i s  a  p r e d o m i n a n t  
p r a c t i c e  a t  t h e  s e n i o r  h i g h  l e v e l .  
I .  T H E  P R O B L E M  
R e a s o n s  f o r  a  S t u d y  o f  t h e  B l o c k  o f  T i m e  A s  I t  R e l a t e s  
t o  t h e  C o r e  C u r r i c u l u m .  
3 
There were several reasons for an extended study 
of the block of time in Yakima junior high schools. First, 
the writer wanted to discover whether or not the theories 
expressed in the current literature are really practical 
in the classroom. Much of the literature on core curricu-
lum states that core techniques produce more desirable 
results than conventional methods by making the subject. 
matter real and meaningful to the studento Many authors 
agree that through core curriculum activities the learner 
h.as an opportunity to work in keeping with his purposes. 
Thus, what is learned has meaning, and because of its sig-
nificance, is more lasting. 1 Though this is only one of 
the many theories of learning, it merits careful considera-
tion because of its support to the psychological concept 
of learning through experience as well as its measured 
degrees of success when put into practice. 
The second purpose for this study was the writer's 
interest in teaching practices in the block of time. 
Because of his teaching experience in the block of time, 
and because of activities on a curriculum study committee, 
a deep personal interest developed which led to further 
study of the local situationo 
1Earl C. Kelly and Peggy Brogan, "Why Become a. Core. 
Teacher? Educational Leadership, 12:303-5, February, 19550 
A  t h i r d  r e a s o n  f o r  t h i s  s t u d y  w a s  t h e  n e e d  f o r  
a n s w e r i n g  q u e s t i o n s  t h a t  h a v e  a r i s e n  s i n c e  t h e  b l o c k  o f  
t i m e  w a s  s e t  u p  i n  t h e  n i n t h  g r a d e  a t  W a s h i n g t o n  J u n i o r  
H i g h .  T h e r e  w a s  v e r y  l i t t l e  a r g u m e n t  a m o n g  t h e  t e a c h e r s  
4  
o f  Y a k i m a  a s  t o  t h e  v a l i d i t y  o f  b l o c k  e x p e r i e n c e s  i n  t h e  
s e v e n t h  a n d  e i g h t h  g r a d e s ,  b u t  w h e n  i t  c a m e  t o  n i n t h  g r a d e  
o p p o s i t i o n  w a s  r o u s e d .  T e a c h e r s  t e n d  t o  f e e l  t h a t  t h e  t i m e  
o f  g e n e r a l i z a t i o n s  i s  p a s t  i n  t h e  n i n t h  g r a d e  a n d  t h a t  a  
r i g i d  a d h e r e n c e  t o  s p e c i a l i z e d  s u b j e c t  m a t t e r  u n d e r  t h e  
d i r e c t i o n  o f  c a r e f u l l y  t r a i n e d  t e a c h e r s  i s  t h e  o n l y  v a l i d  
a n s w e r  t o  n i n t h  g r a d e  c u r r i c u l u m  s t r u c t u r e .  A t  w h a t  g r a d e  
l e v e l  w i l l  t h e  b l o c k  o f  t i m e  m e t h o d  e n d ?  I s  i t  a  p l a n  t o  
b e  u s e d  a t  a l l  l e v e l s  o f  e d u c a t i o n ?  A r e  o u r  s c h o o l s  a s  
w e l l  a s  t e a c h e r s  p r e p a r e d  t o  h a n d l e  s u c h  a  s i t u a t i o n  e v e n  
o n  t h e  u p p e r  s e c o n d a r y  l e v e l ?  T h e s e  a n d  m a n y  o t h e r  q u e s t i o n s  
i m m e d i a t e l y  a r e  b r o u g h t  f o r t h  w h e n  s p e c u l a t i o n s  a r e  m a d e  
r e g a r d i n g  t h e  b l o c k  o f  t i m e  a n d  o t h e r  c o r e  t e c h n i q u e s o  
A t t i t u d e s  a n d  A c t i v i t i e s  o f  Y a k i m a  t u n i o r  ! i g h  ! c h o o l  
T e a c h e r s  
O f  m a j o r  i m p o r t a n c e  i n  t h i s  p a p e r  a r e  t h e  r e s u l t s  
o f  t h e  s u r v e y  o f  a t t i t u d e s  a n d  a c t i v i t i e s  o f  t h e  t e a c h e r s  
i n  t h e  Y a k i m a  j u n i o r  h i g h  s c h o o l s  w h o  h a v e  t a u g h t  o r  a r e  
t e a c h i n g  i n  a  b l o c k  o f  t i m e  s i t u a t i o n o  T h e  q u e s t i o n n a i r e  
w a s  c o n s t r u c t e d  t o  s p e c i f i c a l l y  p o i n t  D R  s o m e  m a j o r  p r a c -
tices of correlation and integration which are supported 
by the philosophy of core curriculum. 
Methods of Handling the ~lock of Time 
5 
A second phase of the problem was to indicate 
methods of successfully handling a block program. As was 
previously indicated, a block program is now in operation 
in the Yakima junior high schools, but whether or not it 
is~ being used most advantageously by the teachers is another 
question. In order to be valuable a program must first be 
practical. Many teachers will aimlessly continue to put in 
hours of work teaching in a block of time yet will adhere 
to program structure patterns of departmentalization. But, 
if given proper encouragement, instruction and help, teachers 
can cause the block of time situation to become meaningful 
to their students. Therefore, in some instances, clarifi-
cation of purposes and evaluation of results must take 
place with teachers in order to help them make the block of 
time the useful organ that it might become. 
The Building Program of Yakima School District 
There is real value in a study of this kind at this 
particular time since Yakima School District #7 is in the 
process of construction of a. new junior-senior high school 
which will be opened in the fall of 1957. With this ex-
panded building and administrative program in operation 
many organizational problems are evolved. Under the 
6  
e x i s t i n g  c i r c u m s t a n c e s ,  w h a t  w o u l d  b e  t h e  b e s t  c u r r i c u l u m  
p a t t e r n  f o r  e a c h  s c h o o l ?  S h o u l d  a  b l o c k  o f  t i m e  b e  i n -
c l u d e d  i n  t h e  p r o g r a m  s t r u c t u r e ,  o r  i s  t h e r e  n o  r o o m  f o r  
s u c h  a  f u n c t i o n ?  I f  t h e  b l o c k  o f  t i m e  i s  t o  b e  u s e d ,  w i l l  
t h e r e  b e  p e r s o n n e l  p r e p a r e d  a n d  w i l l i n g  t o  s t e p  i n t o  t h e  
s i t u a t i o n ?  I t  i s  i m p o r t a n t  t o  e v a l u a t e  t h e s e  a n d  o t h e r  
q u e s t i o n s  b e f o r e  i m p o r t a n t  d e c i s i o n s  o f  t h i s  n a t u r e  c a n  b e  
m a d e .  
T e a c h i n g  P a t t e r n s  o f  T e a c h e r s  
O f  e q u a l  s i g n i f i c a n c e  i s  t h e  d e g r e e  t o  w h i c h  Y a k i m a  
t e a c h e r s  a r e  f o l l o w i n g  t h e  a c c e p t e d  e d u c a t i o n a l  t r e n d s .  
T h i s  d o e s  n o t  i n f e r  t h a t  t h e  w r i t e r  f e e l s  t e a c h e r s  m u s t  b e  
s w a y e d  b y  e a c h  n e w  p h i l o s o p h y  p r o p o u n d e d ,  b u t  i t  d o e s  m e a n  
t h a t  t h e  w r i t e r  e x p e c t s  t e a c h e r s  t o  b e  c o g n i z a n t  o f  t h e  
l a t e s t  p h i l o s o p h y  a n d  p r a c t i c e  i n  t h e  e d u c a t i o n a l  f i e l d  a s  
a . w h o l e .  F r e q u e n t l y  t e a c h e r s  a r e  p r o n e  t o  d e v e l o p  p a t t e r n s  
o f  t e a c h i n g  w h i c h  t e n d  t o  m a k e  t h e m  s l u g g i s h ,  l i f e l e s s ,  
u n i n s p i r e d  h i n d r a n c e s  t o  a n y  p o s s i b l e  c h a n c e  o f  l e a r n i n g .  
C o n t i n u a l  e v a l u a t i o n  o f  t e a c h i n g  p r a c t i c e s  m u s t  t a k e  p l a c e  
b y  e a c h  i n d i v i d u a l  t e a c h e r  i f  m a x i m u m  v a l u e  i s  t o  b e  
a c h i e v e d  f r o m  t h e  p l a n n i n g  w h i c h  t a k e s  p l a c e  f r o m  y e a r  t o  
y e a r .  A r e  Y a k i m a  t e a c h e r s  k e e p i n g  t h e m s e l v e s  a l i v e  
t h r o u g h  a c c e p t a b l e  t e a c h i n g  p r a c t i c e s ?  T h e  p o s i t i v e  a n s w e r  
t o  t h i s  q u e s t i o n  i s  a  m u s t  i f  o u r  s c h o o l s  i n t e n d  t o  t u r n  
o u t  t h e  q u a l i t y  o f  c i t i z e n s  t h a t  i s  s o  b a d l y  n e e d e d  t o d a y .  
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II. DEFINITION OF TERMS 
In order to help the reader understand the termi-
nology used and to make clearer the ideas of the writer, 
this section will define terms and frequently used expres-
sions. 
The term "core curriculum" has had a vague meaning 
to educators for years. Confusion is sometimes caused by 
the many different terms such as "general education", 
"unified studies", "common learnings","basic living", and 
"integrated program 11 which are frequently used in reference 
to core curriculum. Harville, in an article on core cur-
riculum stated that the term "core curriculum 11 is misleading 
and that "core program" is probably a better name. The 
term core curriculum does not sufficiently indicate the 
limited place of the core in the total curriculum of the 
schoolo 2 Both Spears and Alberty express like ideas about 
the core curriculum. Spears states that the core cur-
riculum is the provision of a common body of growth experi-
ences. It presupposes certain specific types of learning 
experiences as basic for all pupils going through school, 
but this need not mean a common fixed body of content for 
all. It might be said that the core idea endorses a 
broader area of experiences rather than the specific 
2Harris Harville, "The Cor~ Curriculum," Social 
Education, 14:158-60, April, 1950. 
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w i t h i n  t h a t  a r e a .
3  
P r o b a b l y  t h e  m o s t  d e t a i l e d  a n d  p r e c i s e  d e f i n i t i o n  
o f  t h e  c o r e  c u r r i c u l u m  c o m e s  f r o m  G r a c e  W r i g h t  o f  t h e  U . S .  
O f f i c e  o f  E d u c a t i o n .  O n  t h e  b a s i s  o f  a  s t u d y  o f  c o r e  a c t i -
v i t i e s  t h r o u g h o u t  t h e  U n i t e d  S t a t e s ,  s h e  b r e a k s  t h e  c o r e  
c u r r i c u l u m  i n t o  t h e  f o u r  s p e c i f i c  a r e a s  o f  ( 1 )  c o r r e l a t i o n ,  
( 2 )  i n t e g r a t i o n ,  ( 3 )  f u s i o n ,  a n d  ( 4 )  f r e e  s e l e c t i o n  o f  
a c t i v i t i e s .  T h e s e  a r e  n a m e d  a s  T y p e  A ,  T y p e  B ,  T y p e  C ,  a n d  
T y p e  D  c o r e  c u r r i c u l u m o  B e c a u s e  o f  t h e  o v e r l a p p i n g  o f  
m e a n i n g  i n  W r i g h t ' s  d e f i n i t i o n  o f  c o r e  c u r r i c u l u m  a n d  t h e  
m e a n  o f  c o r r e l a t i o n ,  i n t e g r a t i o n ,  a n d  f u s i o n ,  t h e  d e f i n i  . . . .  · .  
t i o n s  w i l l  b e  c o m b i n e d  t o  a i d  i n  t h e  c l a r i f i c a t i o n  o f  e a c h .  
T y p e  A  C o r e  C u r r i c u l u m  ( C o r r e l a t i o n )  
F o r  t h e  p u r p o s e  o f  t h i s  p a p e r ,  c o r r e l a t i o n  w i l l  b e  
u n d e r s t o o d  t o  m e a n  a n  o r g a n i z a t i o n  o f  t h e  c u r r i c u l u m  
w h e r e b y  r e l a t e d  s u b j e c t  f i e l d s  s u c h  a s  h i s t o r y ,  g e o g r a p h y ,  
c i v i c s ,  a n d  e c o n o m i c s  a r e  t a u g h t  a s  s e p a r a t e  c o u r s e s  w i t h  
a n  e m p h a s i s  o n  t h e  r e l a t i o n  o f  e a c h  t o  t h e  o t h e r .
4  
W r i g h t  
s t a t e s  t h a t  e a c h  s u b j e c t  r e t a i n s  i t s  i d e n t i t y  i n  t h e  c o r e ,  
t h a t  i s ,  s u b j e c t s  c o m b i n e d  i n  t h e  c o r e  a r e  c o r r e l a t e d  b u t  
3
H a r o l d  S p e a r s ,  T h e  E m e r g i n g  H i g h  S c h o o l  C u r r i c u l u m  
a n d  I t s  D i r e c t i o n  ( S a n  F r a n c i s c o :  A m e r i c a n  B o o k  C o . ,  1 9 4 8 ) ,  
p : - s r . - 4  .  .  
C a r t e r  v .  G o o d ,  D i c t i o n a r y  o f  E d u c a t i 9 n  ( N e w  Y o r k :  
M c G r a w - H i l l  B o o k  C o m p a n y ,  I n c . ,  1 9 4 5 ) ,  p .  1 0 3 .  
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not fused. For example, the teaching of American Litera-
ture may be correlated with the teaching of American His-
toryo The group may be taught both subjects by one teacher 
or each subject by appropriate teachers~ 
Type B Core Curriculum (Integration) 
An integrated curriculum would be one in which sub-
ject matter boundaries are ignored, all offerings of the 
school being taught in relation to broad areas of study and 
in relation to one another as mutually associated in some 
. 1. 1 t" 6 genuine ive re a ion. Good states that integration· is 
the process or practice of combining different school sub-
jects and presenting them as aspects of one unifying project 
or activity, for example, teaching geography, history, art, 
English, and arithmetic in connection with the study of the 
Panama Canal. 7 Subject lines are broken down. One theme 
is used in which various subjects are tau.ght. "Our Ameri-
can Heritage" may be the central theme for a core unifying 
American history and literature and poss.ibly art and music. 8 
5Grace So Wright, Core Curriculum Development Problems 
!!:!!!! Practices, Federal Security Agency, Office of Education, 
Bulletin 1952, Number 5 (Was~ington D.C.: U.S. Government 
Printing Office, 1952), p. 80 · 
6Harry N. Rivlin, and Herbert Schueler, Enc~clo­
gedia of Modern Education, {New York: F. Hubner an 
ompany Inc., 1943), Po 1140 
7Good, .2.e• cito, Po 221. 
8
wright, loco .£!.!• 
1 0  
T y p e  C  C o r e  C u r r i c u l u m  ( F u s i o n )  
T h e  f u s e d  c u r r i c u l u m  i s  a  c o m b i n a t i o n  o f  c o u r s e s  
r e p l a c i n g  a  n u m b e r  o f  s u b j e c t s  p r e v i o u s l y  o f f e r e d  i n  o n e  
o r  a  n u m b e r  o f  d i f f e r e n t  f i e l d s  a n d  d r a w i n g  h e a v i l y  o n  t h e  
r e p l a c e d  s u b j e c t  m a t t e r  f o r  c o n t e n t o
9  
F u s i o n  r e f e r s  t o  t h e  
b r i n g i n g  t o g e t h e r  o f  e s s e n t i a l  s u b j e c t  m a t t e r  f r o m  d i f f e r e n t  
s u b j e c t s  o r  b r o a d  f i e l d s  s o  t h a t  t h e y  l o s e  t h e i r  o r i g i n a l  
i d e n t i t y  t h r o u g h  a  n e w  f o r m  o f  o r g a n i z a t i o n .
1 0  
S u b j e c t s  
a r e  b r o u g h t  i n  o n l y  a s  n e e d e d o  P r e p l a n n e d  p r o b l e m s  r e -
l a t e d  t o  a  c e n t r a l  t h e m e  b e c o m e s  t b e  c e n t e r  o f  t h e  c o r e  
p r o g r a m o  T h e  n e e d s  o f  t h e  p u p i l  a i d  i n  d e t e r m i n i n g  t h e  
p r o b l e m  a r e a .  F o r  e x a m p l e ,  u n d e r  t h e  t h e m e  " P e r s o n a l  
S o c i a l .  R e l a t i o n s , "  t h e r e  m a y  b e  s u c h  p r o b l e m s  a s  S c h o o l  
,  
C i t i z e n s h i p ,  U n d e r s t a n d i n g  M y s e l f ,  G e t t i n g  A l o n g  w i t h  
O t h e r s ,  a n d  H o w  t o  W o r k  E f f e c t i v e l y  i n  G r o u p  S i t u a t i o n s .  
M e m b e r s  o f  t h e  c l a s s  m a y  o r  m a y  n o t  h a v e  a  c h o i c e  f r o m  
a m o n g  s e v e r a l  p r o b l e m s ;  t h e y  w i l l ,  h o w e v e r ,  c h o o s e  a c t i v i -
t i e s  w i t h i n  t h e  p r o b l e m s .
1 1  
T y p e  D  C o r e  C u r r i c u l u m  (Fre~ S e l e c t i o n  o f  A c t i v i t i e s )  
S u b j e c t s  a r e  b r o u g h t  i n  o n l y  a s  n e e d e d  i n  " C "  a b o v e .  
T h e r e  a r e  n o  p r e d e t e r m i n e d  p r o b l e m  a r e a s  t o  b e  s t u d i e d .  
9
G o o d ,  . 2 1 ! •  c i t . ,  p .  1 1 4 .  
1 1
W r i g h t ,  1 2 £  •  . £ ! . ! .  
l O R i v l i n ,  . 2 ! ! • - - . £ 1 . ! •  P •  3 2 5 .  
11 
Pupils and teachers are free to select problems upon which 
they wish to work. 12 
Block of Time 
A block of time is an organizational technique of 
the core curriculum. It is a lengthened period during the 
school day in which a group of pupils remain under the di~ 
rection of one or more teachers for two or more subject 
areas. e.g. Students may be programmed for English during 
third period and social studies during fourth period. 
However both subjects are under the direction of one teacher 
and the students remain in that particular classroom for 
instruction in both areas. Classwork may be carried over 
from one hour to the other without a break in continuity. 
' Departmentalization. 
Departmentalization refers to the program structure 
of a school in which specific subject areas are handled by 
specially trained personnelo Each student is assigned to 
a different teacher for each subject he takes during the 
day. 
III. PROCEDURE 
The structure of the questionnaire consisted of 
three general divisions; a statistical information sheet 
12wright, loc • .£.!!. 
1 2  
( s e c t i o n s l • I V ) ,  t w o  s e c t i o n s  o n  t h e  a c t i v i t i e s  o f  t e a c h e r s  
i n . a .  b l o c k  p r o g r a m  ( s e c t i o n s  V - V I ) ,  a n d  a  f i n a l  s e c t i o n  
( s e c t i o n  V I I )  w h i c h  w a s  a n  a t t i t u d e .  r a t i n g  s c a l e .  
S t a t i s t i c a l .  I n f o r m a t i o n  
F r o m  t h e  s t a t i s t i c a l  s h e e t ,  i n f o r m a t i o n  w a s .  d e r i v e d  
f o r  t h e  p u r p o s e  o f  c a t e g o r i z i n g  t h e  v a r i o u s  r e s p o n s e s .  
T h e  a r e a s  o f  c o m p a r i s o n  w e r e :  s c h o o l ,  s e x ,  m a . E i t a l  s t a t u s ,  
e d u c a t i o n a l  b a c k g r o u n d ,  e l e m e n t a r y  a n d  s e c o n d a r y  b a c k -
g r o u n d  i n  t e a c h i n g  e x p e r i e n c e ,  a n d  e x p e r i e n c e  i n  t e a c h i n g  
t h e  b l o c k  o f  t i m e  i n  t h e  v a r i o u s  g r a d e  l e v e l s  ( s e v e n t h ,  
e i g h t h ,  a n d  n i n t h )  i n  t h e  j u n i o r  h i g h .  
C o r r e l a t i o n  a n d  I n t e g r a t i o n  T e c h n i q u e s .  
T h e  f i r s t  o f  t h e  t w o  s e c t i o n s  o n  a c t i v i t i e s  o f  
t e a c h e r s  i n  t h e  b l o c k  o f  t i m e  ( s e c t i o n  V )  d e a l t .  p r i m a r i l y  
w i t h  t h e  f . r e q u e n c y  o f  u s e  o f  g i v e n  c o r r e l a t i o n  a n d  i n t e -
g r a t i o n  t e c h n i q u e s  i n  t h e  b l o c k  o f  t i m e .  T e a c h e r s  i n d i c a t e d  
t h e  f r e q u e n c y  w i t h  w h i c h  t h e y  p u t  t h e s e  v a r i o u s  a c t i v i t i e s  
i n t o  p r a c t i c e .  S c o r i n g  i n s t r u c t i o n s  a r e  g i v e n  w i t h  t h e  
'  
q u e s t i o n n a i r e  w h i c h  i s  i n c l u d e d  i n  t h e  a p p e n d i x .  
T e a c h e r  E v a l u a t i o n  i n  G i v e n  S i t u a t i o n s  
S e c t i o n  V I ,  t h e  s e c o n d  o f  t h e  t w o  s e c t i o n s  o n  a c t i v i -
t i e s  i n  t h e  b l o c k  o f  t i m e ,  d e a l t  w i t h  t h e  t e a c h e r ' s  o w n  e v a l u -
a t i o n  o f  h i s  a b i l i t y  t o  t e a c h  i n  a  g i v e n  s i t u a t i o n .  T h e s e  
s i t u a t i o n s  r a n g e d  i n  a r e a  f r o m  s t r i c t l y  d e p a r t m e n t a l i z e d  
methods to a: very free teacher-pupil selection of activi-
ties and procedures. Teachers indicated their potential 
degree of success in each instance. 
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All of the items for these two sections were chosen 
from techniques suggested by the teachers through work of 
a curriculum study cOD&ittee or from the ideas of authori-
ties in the field. 
Attitude Rating Scale .. 
The last section of the questionnaire (section VII) 
was an attitude rating scale in which teachers indicated 
the degree to which they agreed or disagreed with given 
statements about the block of time. The construction of 
the scale was accomplished with the aid of the members of 
~· class in core curriculum who made eighty-nine statements 
about the core curriculum of block of timeo These state-
ments were compiled and presented to a group of students 
who rated each statement on a scale from one to nine by 
the use of the Thurston type attitude scale. A copy of 
the attitude scale and the directions for its use may be 
found in the appendix. 
When all the eighty-nine statements were rated, the 
ten most favorable statements and the ten most unfavorable 
statements toward the block of time were selected for use 
in the questionnaire. This was done in the following 
Lashion: The scale value or median of each item was 
d e t e r m i n e d  b y  t h e  f o r m u l a - -
M d n .  
=  1 1  +  ( N / 2  - ~fo) .  
(  f  w  )  
1  
1 4  
1 1  T h e  l o w e r  l i m i t  o f  t h e  c l a s s  i n t e r v a l  i n  w h i c h  
t h e  m e d i a n  f a l l s .  
N  - T h e  n u m b e r  o f  c a s e s .  
~fo - T h e  s u m  o f  t h e  c a s e s  u p  t o  t h e  i n t e r v a l  i n  
w h i c h  t h e  m e d i a n  f a l l s .  
f w  - T h e  n u m b e r  o f  c a s e s  w i t h i n  t h e  i n t e r v a l  i n  
w h i c h  t h e  m e d i a n  f a l l s .  
i  - T h e  s i z e  o f  t h e  i n t e r v a l .  
I t e m s  w i t h  a  m e d i a n  o f  7 . 5  t o  8 . 5  i n d i c a t e d  u n f a v o r a b l e  
s t a t e m e n t s  t o w a r d  t h e  b l o c k  o f  t i m e ,  a n d  i t e m s  w i t h  a  
m e d i a n  o f  1 . 5  t o  2 . 5  i n d i c a t e d  f a v o r a b l e  s t a t e m e n t s .  
I n  o r d e r  t o  d e t e r m i n e  t h e  d e g r e e  t o  w h i c h  t h e  m e d i a n  
o f  e a c h  i t e m  w o u l d  r e m a i n  s t a b l e ,  a n  a m b i g u i t y  v a l u e  w a s  
a l s o  f i g u r e d ,  t h a t  i s ,  a  d e t e r m i n a t i o n  a s  t o  t h e  a m o u n t  o f  
d e v i a t i o n  e i t h e r  a b o v e  o r  b e l o w  t h e  m e d i a n  i n t e r p r e t a t i o n  
m i g h t  b e  m a d e .  I n  o t h e r  w o r d s ,  d o e s  t h i s  s t a t e m e n t  h a v e  a  
h i d d e n  m e a n i n g  w h i c h  w o u l d  c a u s e  s o m e  s c o r e r s  t o  t h i n k  i t  
m e a n s  o n e  t h i n g  a n d  o t h e r  s c o r e r s  t o  t h i n k  i t  m e a n s  a n o t h e r .  
T h e  f o l l o w i n g  f o r m u l a  w a s  u s e d  i n  d e t e r m i n i n g  t h e  " Q "  
s c o r e  o r  a m b i g u i t y  v a l u e :  
Q 3  - Q  




=  1 1  +  , ( N / 4  - l f o )  .  
(  f w  )  
1  
Q ll (3Nt4 - Uo) i 3 = + f w ) 
Table I shows the medians and Q scores of each item 
selected for the questionnaire. 
TABLE I 
A TABLE OF SELECTED ITEMS FOR THE ATTITUDE SCALE 
SHOWING THE MEDIANS AND Q SCORES 
Questionnaire Thurston scale Median 
item i tern 
l 42 2.14 
2 70 7ol 
3 30 7.2 
4 4 2.29 
5 37 8.14 









7 86 8017 1.09 
8 20 2.28 ~93 
' 9 71 7.59 090 
' 10 76 2.25 .8 
11 15 2.5 .79 
12 51 2o25 084 
. 
13 50 7.7 .78 
14 56 8.17 081 
. 
15 48 8088 034 
. 
16 22 2o43 08 
' 
. 
17 52 2o33 075 
18 55 s.1 .93 
. 
19 67 7o7 .85 
20 10 2.1 .75 
15 
1 6  
.  S c o r i n g  o f  t h e  A t t i t u d e  R a t i n g  S c a l e  
T h e  s c o r i n g  o f  t h e  a t t i t u d e  s c a l e  i n  t h e  q u e s t i o n n a i r e  
w a s  a c h i e v e d  b y  t h e  L i k e r t  m e t h o d  o n  a  f i v e  p o i n t  s c a l e .  a s .  
i a  i n d i c a t e d  i n  t h e  q u e s t i o n n a i r e  i n s t r u c t i o n s .  I n  o r d e r  
t o  e s t a b l i s h  n o r m s  f r o m  w h i c h  c o m p a r i s o n  c h a r t s  a n d  g r a p h s  
c o u l d  b e  m a d e ,  e a c h  s e c t i o n  o f  t h e  f i v e  p o i n t  s c a l e  w a s  
g i v e n  a  n u m e r i c a l  v a l u e  o f !  f i v e  f o r  " S A " ,  f . o u r  f o r  " A " ,  
t h r e e  f o r  " ? " ,  t w o  f o r  " D " ,  a n d  o n e  f o r  " S D " .  I n  s c o r i n g  
e a c h  i n d i v i d u a l  a t t i t u d e ,  t h e  k e y  w a s  p l a c e d  o n  t h e  s . c a l a  
a n d  t h e  n u m b e r  v a l u e s  o f  e a c h  e n c i r c l e d  : r a t e  w e r e  a d d e d  t o -
g e t h e r o  S i n c e  t h e  p o s s i b l e  s c o r e s  w e r e  f r o m  t w e n t y  t o  o n e -
h u n d r e d ,  n e u t r a l  s c o r e  w a s  s i x t y  a n d  s c o r e s  w e l l  a b o v e  
s i x t y  s h o w e d  r e l a t i v e l y  u n f a v o r a b l e  a t t i t u d e s  t o w a r d  t h e  
b l o c k  o f  t i m e .  
E~aJ.uation o f  t h e  Q u e s t i o n n a i r e  
E v a l u a t i o n  o f  t h e  q u e s t i o n n a i r e  w a s  m a d e  b y  s e n d i n g  
s e v e r a l  s a m p l e  c o p i e s  o f  t h e  q u e s t i o n n a i r e  t o  i n d i v i d u a l s  
w h o  w e r e  i n s t r u c t e d  t o  r e a d  i t  a n d  i n d i c a t e  a r e a s  o f  a m b i -
g u i t y  o r  m i s u n d e r s t a n d i n g .  
E x t e n t  o f '  t h e  S u r v e y  
T h e  f o u r  p a g e  c h e c k  l i s t  q u e s t i o n n a i r e  w a s  g i v e n  t o  
t h e  t e a c h e r s  o f '  F r a n k l i n  a n d  W a s h i n g t o n  j u n i o r  h i g h  s c h o o l s  
w h o  h a d  e x p e r i e n c e d  t e a c h i n g  i n  a  b l o c k  o f  t i m e o  I n  a l l ,  
thirty-three questionnaires were given out and all but 
two were completely filled out and handed backo 
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C H A P T E R  I I  
A  R E V I E W  O F  T H E  L I T E R A T U R E  O N  T H E  B L O C K  O F  T I M E  
I n  r e v i e w i n g  t h e  l i t e r a t u r e  o n  t h e  b l o c k  o f  t i m e  i t  
i s  i m p o s s i b l e  t o  e x c l u d e  t h e  p h i l o s o p h y  o f  c o r e  c u r r i c u l u m  
s i n c e  t h e  b l o c k  o f  t i m e  i s  t h e  f r a m e w o r k  f o r  a d a p t i n g  t h e  
c o r e  c u r r i c u l u m  t o  t h e  p u b l i c  s c h o o l s .  ' l ' h e r e f o r e  a n  a t t e m p t  
w i l l  b e  m a d e  t o  s h o w  t h e  r e l a t i o n s h i p  o f  t h e  b l o c k  o f  t i m e  
t o  t h e  p h i l o s o p h y  o f  t h e  c o r e  c u r r i c u l u m .  
P u r p o s e  o f  E d u c a t i o n  
T h e r e  m a y  b e  m a n y  p u r p o s e s  o f  e d u c a t i o n ,  p r o b a b l y  
a s  m a n y  d i f f e r e n t  p u r p o s e s  a s  t h e r e  a r e  p e o p l e  t o  g i v e  t h e m o  
H o w e v e r ,  t o  c h a n n e l  t h e  t h i n k i n g  i n  t h i s  p a p e r  a n d  t o  r e m a i n  
i n  k e e p i n g  w i t h  t h e  p h i l o s o p h y  o f  a  c o r e  p r o g r a m ,  A i k i n ' s  
s t a t e m e n t  o n  t h e  p u r p o s e  o f  e d u c a t i o n  w i l l  s e t  t h e  p a t t e r n .  
A i k i n  s u b m i t s  t h a t  " T h e  c h i e f  p u r p o s e  o f  e d u c a t i o n  i n  t h e  
U n i t e d  S t a t e s  s h o u l d  b e  t o  p r e s e r v e ,  p r o m o t e ,  a n d  r e f i n e  
t h e  w a y  o f  l i f e  i n  w h i c h  w e  l i v e .
1 1 1 3  
C h a r a c t e r i s t i c s  o f  C o r e  
T o  u n d e r s t a n d  t h e  b a s i s  o f  t h e  b l o c k  o f  t i m e  i n  t h e  
c o r e  p r o g r a m ,  s o m e  s p e c i f i c  c h a r a c t e r i s t i c s  o f  t h e  c o r e  c u r -
r i c u l u m  m u s t  b e  p o i n t e d  o u t .  
1
3 w i l f  o r d  M .  A i k i n ,  . ! ! ! . £  S t o r y  o f  t h e  E ; i g h t - Y e a r  S t u d y  
( N e w  Y o r k :  H a r p e r  a n d  B r o t h e r s ,  1 9 4 2 ) ,  p : - I 3 3 .  
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In the core-type program one teacher is responsible 
for the learning activities of a group of pupils for two or 
more periods during the day. A noted educational organization 
states that the large block of time enable one teacher to: 
(1) know each pupil better; (2) render more effective ser-
vice; (3) organize more meaningful units around community 
resources and adolescent needs; (4) be more effective in 
caring for individual differences; (5) spend more time with 
small groups; (6) recognize and develop leadership ability; 
and (7) do a better job of development of skills. 14 These 
ideas from the Association for Supervision and Curriculum 
Development briefly characterize the potential values of 
the large block of time in the school program. In the 
report of the Ohio School Survey Committee, Manahan indi-
cated that one of the major deterrents of good teaching at 
the secondary- level is the excessive nwnber of pupils with 
which one teacher must deal. I.n an attempt to alleviate 
this condition and at the same time to provide for better 
integration of subjects, many schools have reorganized 
their schedules to permit one teacher to have the same 
14Association for Supervision and Curriculum 
Development, Developing Programs for Youn~ Adolescents: 
1954, (Washington D.C.: National Education Association), 
p:-!6. 
2 0  
g r o u p  o f  p u p i l s  f o r  m o r e  t h a n  o n e  s u b j e c t .
1 5  
T h o u g h  t h i s  
p r a c t i c e  t o o k  p l a c e  i n  o n l y  a  s m a l l  p e r c e n t a g e  o f  t h e  s c h o o l s ,  
i t  d o e s  p o i n t  u p  t h e  f a c t  t h a t  t h e r e  i s  p r a c t i c a l  u s e  f o r  a  
p r o g r a m  w i t h  a  b l o c k  o f  t i m e .  
A l b e r t y  s t a t e s  t h a t  e x p e r i e n c e  c e n t e r e d  a c t i v i t i e s  
m a k e  l e a r n i n g  ( a c q u i s i t i o n  o f  a t t i t u d e s ,  k n o w l e d g e ,  s k i l l s ,  
a b i l i t i e s )  i n c i d e n t a l  t o  t h e  a c h i e v e m e n t  o f  s o m e  m o r e  o r  
l e s s  t a n g i b l e  o r  c o n c r e t e  e n d  o r  g o a l .  F u r t h e r ,  t h e  p r e -
s e n t  e x p e r i e n c e  o f  t h e  s t u d e n t ,  h i s  p r o b l e m s  a n d  i n t e r e s t s ,  
p l a y  a  d o m i n a n t  r o l e  i n  t h e  d e t e r m i n a t i o n  o f  a p p r o p r i a t e  
a c t i v i t i e s  a n d  i n  p l a n n i n g ,  e x e c u t i n g ,  a n d  e v a l u a t i n g  o u t -
c o m e s .  T h e  s e q u e n c e  o f  a c t i v i t i e s  i s  n o t  p r i m a r i l y  d e t e r -
m i n e d  b y  t h e  i n t e r n a l  l o g i c  o f  a  f i e l d  o f  k n o w l e d g e  b u t  
r a t h e r  b y  m a t u r a t i o n a l  l e v e l s ,  i n t e g r a t i o n  o f  p e r s o n a l i t y ,  
g r o w t h  p r o c e s s e s ,  e x t e n s i o n  o f  p r o b l e m s ,  a n d  i n t e r e s t s .  
A l b e r t y  s u g g e s t s  t h e  f o l l o w i n g  i t e m s  a s  d e f i n i t e  
c h a r a c t e r i s t i c s  o f  t h e  c u r r i c u l u m :  ( 1 )  C o r e  c o n s i s t s  o f  
l e a r n i n g  a c t i v i t i e s  t h a t  a r e  r e g a r d e d  a s  b a s i c  t o  t h e  e d u -
c a t i o n  o f  a l l  students~ ( 2 )  T h e  l e a r n i n g  a c t i v i t i e s  c u t  
a c r o s s  c o n v e n t i o n a l  s u b j e c t  m a t t e r  l i n e s ,  ( 3 )  T h e  c o r e  
u t i l i z e s  a  r e l a t i v e l y  l a r g e  b l o c k  o f  t i m e  i n  t h e  d a i l y  
s c h e d u l e  i n  o r d e r  t o  m a k e  p o s s i b l e  d i v e r s i f i e d  a c t i v i t i e s  
s u c h  a s  t r i p s ,  l i b r a r y  w o r k ,  d i s c u s s i o n s ,  a n d  e x p e r i m e n t a -
1 5
W i l l i a m  L .  M a n h a n ,  O h i o  S c h o o l  S u r v e y  C o m m i t t e e ,  
( C o l u m b u s :  H u r  P r i n t i n g  C o . - ; - ! 9 5 5 ) .  p .  1 7 .  
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tion without disruption of other scheduled classes. (4) It 
provides for the extensive use of teacher-student planning 
in terms of the immediate and long-range needs, problems and 
interests of students. (5) The scope and sequence of learn-
ing activities are determined by needs of the situation 
rather than by the local organization of any one subject 
field. (6) Core organization tends to discourage the use 
of long periods for drill or for laboratory exercises \~1ich 
do not contribute directly to the central problems of the 
unit. Regular drill periods are not set aside, but they 
are planned as the need develops·. (7) The core frequently 
absorbs the activities generally assigned to homerooms 
such as class business, social affairs and the recording 
and reporting of student progress. (8) Many core curricu-
!urns include the guidance and counseling function. Guidance 
and curriculum become inseparably connected. (9) The core 
organization encourages the development of broad compre-
hensive resource units which teachers may draw upon in 
1 . 1 . t• . t. · lG p ann1ng earning ac 1vi ies. 
Characteristics of the day-to-day program of the 
core curriculum are given as follows by Faunce and Bossing: 
(1) The program is flexible·, and can be changed with the 
group's changing purpose. (2) It is democratically planned. 
16Harold Alberty, Reor9anizing ~ ¥~f~ School Cur-
riculum (New York: The :McMillian Company, ) , pp. 1'54-
155 and p. 124. 
2 2  
E v e r y  m e m b e r ' s  v o i c e  i s  h e a r d  i n  t h e  p r o c e s s  o f  m a k i n g  t h e  
p l a n  a n d  j u d g i n g  i t s  s u c c e s s .  ( 3 )  I t  p r o v i d e s  f o r  a  m a x i -
m u m  a m o u n t  o f  s t u d e n t  l e a d e r s h i p  i n  v a r i o u s  r o l e s .  ( 4 )  T h e  
t e a c h e r  i s  f r e e d  f r o m  t h e  c h a i r m a n s h i p  a n d  d i r e c t i n g  r o l e  
a n d  b e c o m e s  p a r t i c i p a n t ,  a d v i s o r ,  t e c h n i c i a n ,  a n d  i n d i v i d u a l  
c o u n s e l o r .  ( 5 )  A  w i d e  v a r i e t y  o f  c r e a t i v e  e d u c a t i v e  a c t i v i -
t i e s  a r e  p r o v i d e d  f o r  a l l .  ( 6 )  T h e r e  i s  a  d i r e c t  t i e  w i t h  
t h e  t o t a l  s c h o o l  a c t i v i t i e s ,  w i t h  t h e  c o m m u n i t y ,  a n d  w i t h  
w o r l d  a f f a i r s .  ( 7 )  M a t e r i a l s  f o r  s t u d y  a r e  r e a d i l y  a v a i l a b l e  
i n  t h e  r o o m .  ( 8 )  T h e  s t u d e n t s  a r e  a b l e  t o  l e a v e  t h e  r o o m  
o r  e v e n  t h e  b u i l d i n g  i n  s e a r c h  o f  f u r t h e r  m a t e r i a l .  ( 9 )  T h e  
p r o b l e m s  u n d e r  s t u d y  a r e  r e a l  t o  t h e  s t u d e n t s .  T h e i r  i n t e r -
e s t s  a n d  p u r p o s e s  h a v e  b e e n  t h e  c h i e f  c r i t e r i a  i n  s e l e c t i n g  
t h e  p r o b l e m s .  ( 1 0 )  T h e  s k i l l s  o f  d e m o c r a t i c  c i t i z e n s h i p  
a n d  t h e  g u i d a n c e  o f  y o u t h  i n  w h o l e s o m e  l i v i n g  a r e  t h e  r e a l  
1 7  
g o a l s  o f  t h e  p r o g r a m .  
A t t i t u d e s  T o w a r d  C o r e  C u r r i c u l u m  
M e t h o d s  a r e  a b u n d a n t  i n  p r o p o r t i o n  t o  t h e  n u m b e r  o f  
p e o p l e  i n t e r e s t e d  i n  d e v i s i n g  t h e m .  T h e  p r i m e  m e t h o d  t o  b e  
c o n s i d e r e d  h e r e  w i l l  b e  t h e  b l o c k  o f  t i m e  i n  t h e  c o r e  p r o -
g r a m o  A s  s t a t e d  p r e v i o u s l y ,  t h e  b l o c k  o f  t i m e  i s  m e r e l y  
a n  o r g a n i z a t i o n a l  t e c h n i q u e  i n  t h e  c o r e  p r o g r a m .  T h e  a c t i v i -
1 7
R o l a n d  C~ F a u n c e  a n d  N e l s o n  F~ B o s s i n g ,  O e v e l o p i n g  
~Core C u r r i c u l u m  ( N e w  Y o r k :  P r e n t i c e - H a l l ,  I n c . ,  1 9 5 1 )  
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ties within the block of time:make it of greater or lesser 
value to the individuals concerned. Some teachers may react 
with hostility to the term core curriculum, yet, while teach-
ing within the block of time, they may extensively use core 
techniques of correlation and integration that come naturally 
with good teaching. The converse is also true. Some teachers 
think that since they teach in a block of time, they are 
automatically putting into practice core techniques when in 
reality they are teaching in quite a traditional manncro 
Many educationists as well as classroom teachers are hesitant 
in accepting core curriculwn as a valuable part of the school 
programo However, the reaction may not be against the "prac-
tice" so much as it is against the"term". Rothman suggests 
there are four basic values accepted in American society 
which are the causes of change in educational patterns. 
They are: (1) the acceptance of the scientific method, (2) 
a desire to be realistic and practical, (3) a faith in the 
democratic way of life, and (4) an awareness of a desire 
for changeo As science and society progress in development 
and use of new gadgets, it is imperative that education 
make similar adjustments to meet the rising demands. Of 
primary importance, however, is the need for teaching indi-
viduals to think clearly and to make rational decisions. 
Therefore, if the purposes of education are to be met 
adequately, an open minded evaluation of new terms must 
1 8  
b e  m a d e  b y  a l l  t e a c h e r s o  
C o r e  C u r r i c u l u m  C o m p a r e d  W i t h  T r a d i t i o n a l  C u r r i c u l u m  
2 4  
F r o m  t h e  a b o v e  m e n t i o n e d  c h a r a c t e r i s t i c s  o f  t h e  c o r e ,  
i t  i s  q u i t e  o b v i o u s  t h a t  m a n y  d i f f e r e n c e s  s e p a r a t e  i t  f r o m  
t r a d i t i o n a l  p a t t e r n s  o f  t e a c h i n g .  T r a d i t i o n a l  p a t t e r n s  r e f e r  
t o  t h e  d e p a r t m e n t a l i z e d  p r o g r a m  s c h e d u l e  i n  '~1ich e a c h  t e a -
c h e r  s p e c i a l i ; ; : . r n s  i n  h i s  o w n  s u b j e c t  f i e l d .  I n  o t h e r  w o r d s ,  
t h e  t r a d i t i o n a l  c u r r i c u l u m  c a n  b e  s a i d  t o  b e  " s u b j e c t  c e n -
t e r e d "  r a t h e r  t h a n  " p u p i l  c e n t e r e d " .  I n  d i s t i n g u i s h i n g  t h e  
d i f f e r e n c e s  b e t w e e n  c o r e  a n d  t r a d i t i o n a l  m e t h o d s ,  t h e  p r e -
s e n t  w r i t e r  w i l l  p o i n t  u p  s o m e  a r g u m e n t s  f o r  a n d  a g a i n s t  t h e  
c o r e  c u r r i c u l u m . ,  
A r g u m e n t s  a g a i n s t  t h e  ~ c u r r i c u l u m .  F ' i r s t ,  t h e  
l a y m e n  s a y  t h a t  i t  i s  impossib~e t o  t e a c h  e f f e c t i v e l y  i n  a n  
e x p e r i e n c e  c e n t e r e d  p r o g r a m  b e c a u s e  o f  t h e  i n a b i l i t y  o f  t h e  
t e a c h e r  t o  b e  s p e c i a l i z e d  i n  m o r e  t h a n  o n e  f i e l d .  T h e y  s a y  
a l s o  t h a t  t h e  e x p e r i e n c e s  c i r c u m v e n t  t h e  b a s i c  n e c e s s i t i e s  
o f  r ; o o d  e d u c a t i o n .  F u r t h e r ,  b e c a u s e  o f  t h e  ' f ' r e e  m o v e m e n t  
a t m o s p h e r e ' '  a c c o m p a n y i n g  t h e  e x p e r i e n c e  c e n t e r e d  c u r r i c u l u m ,  
d i s c i p l i n e  g e t s  o u t  o f  h a n d .  T h e s e  p l u s  m a n y  o t h e r  a r g u -
m e n t s  c o m e  f r o m  t h e  t e a c h e r s  w h o  a r e  f r e q u e n t l y  u n w i l l i n g  
t o  e x p e r i m e n t  w i t h  n e w  t e c h n i q u e s  o f  t e a c h i n g .  
1 8
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Harold Alberty, probably one of the foremost authori-
ties on core curriculum, realizes there are some major objec-
tions to core. He states that systematic organization is 
essential to the effective interpretation of experiences. 
Organization is also essential in rmkingthe activities simple 
and easy to understand. The subject centered curriculum is 
easily changed and evaluated. Because of the traditional 
pattern of subject centered activities, college entrance 
requirements are based on this method. 19 Some educators 
contend tha.t facts and principles that are learned in the 
matrix of direct experiences are not permanently retained 
or applied readily to new situations. And because of gen-
eral approval by teachers and preparation for subject cen-
tered activities, teachers are not prepared to carry on 
experience centered progrruns. Finally along with inadequate 
school facilities, co.mnuni ties do not readily accept the 
shift in emphasis from the subject centered curriculum to 
20 the experience centered program. 
Arguments favoring the ~ curriculumo The phi-
losophy expressed by Alberty in describing the core cur-
riculum, however, denotes clearly some of his arguments 
favoring the core progrru.no He says that the experience 
19 Alberty, .21!• cit., pp. 97-103. 
20Ibid., pp. 115-146. 
2 6  
c e n t e r e d  p r o g r r u n  i s  c l o s e l y  r e l a t e d  t o  t h e  n e e d s ,  p r o b l e m s ,  
a n d  i n t e r e s t s  o f  y o u t h ,  a n d  i t  u t i l i z e s  t o  t h e  f u l l e s t  e x t e n t  
t h e  e n v i r o n m e n t ,  b o t h  p h y s i c a l  a n d  s o c i a l .  T h e  p r o g r r u n  i s  
e a s i l y  o r i e n t e d  i n  t e r m s  o f  d e m o c r a t i c  v a l u e .  A l s o ,  t h e  
e x p e r i e n c e  c e n t e r e d  p r o g r a m  p o s s e s s e s  s i g n i f i c a n t  p o t e n t i -
a l i t i e s  f o r  u n i f y i n g  t h e  s c h o o l  a n d  t h e  c o m m u n i t y  a s  w e l l  
a s  u n i f i c a t i o n  o f  t 1 c  v a r i o u s  a s p e c t s  o f  s c h o o l  l i v i n g .  
F i n a l l y  i t  i s  c o n s i s t e n t  w i t h  t h e  n e w  p s y c h o l o g y  o f  l e a r n i n g .
2 1  
H a r v i l l e  l i s t s  e i g h t  a d v a n t a g G s  o f  t h e  c o r e  c u r r i c u l u m .  
H e  s t a t e s :  ( 1 )  T h e  c o r e  o r g a n i z a t i o n  a n d  p h i l o s o p h y  u r g e s  
a n d  1 : - i a k c s  p o s s i b l e  a n  i n c r e a s e d  e m : r . > h a s i s  o n  t h e  9 r o c e s s  o f  
d e m o c r a t i c  l i v i n g  a n d  l e a r n i n g .  ( 2 )  I t  o f f e r s  t h e  b e s t  p r e -
s e n t  s o l u t i o n  t o  t h e  p r o b l e m  o f  o r g a n i z i n g  t h e  s c h o o l ' s  
g u i d a n c e  p r o g r a m o  ( 3 )  T h e  l o n g e r  p e r i o d  o f  t i m e  w h i c h  c h i l d -
r e n  i n  j u n i o r  h i g h  s c h o o l  c o r e  c l a s s e s  s p e n d  w i t h  o n e  t e a c h e r  
h e l p s  t o  b r i d g e  t h e  g a p  b e t w e e n  e l e m e n t a r y  a n d  h i g h  s c h o o l .  
(  4 , )  S u c c e s s f u l  a d o p t i o n  o f  t h e  c o r e  o r g a n i z a t i o n  n e c e s s i -
t a t e s  f a c u l t y  s t u d y  a n d  c u r r i c u l u m  p l a n n i n g ,  t h u s  p r o r : 1 0 t i n g  
n e e d e d  u n i t y  a n d  b a l a n c e  i n  t h e  t o t a l  s c h o o l  progr~~. ( 5 )  
T h e  m o d e r a t e  e x p e r i m e n t a l  a p p r o a c h  o f  c o r e  b r i n g s  a  l i v e n e s s  
t o  t l 1 e  t e a c h i n g  p r o c e s s .  ( 6 )  T h e  c o r e  o r g a n i z a t i o n  i s  a  
v a l u a b l e  a d m i n i s t r a t i v e  d e v i c e  w h i c h  p r o v i d e s  t i m e  f o r  d i r e c t  
e x p e r i e n c e s  a n d  o t h e r  a c t i v i t i e s  w h i c h  t a k e  l o n g e r  t h a n  o n e  
2 1  '  
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class periodo (7) The core program is well adapted to the 
problem approach, a methodology which in a natural way invites 
the correlation of the subject matter from many academic 
fields. (8) The core organization, without the addition of 
new courses to the already crowded school curriculum, pro-
vides for areas of experience which the usual school pro-
22 gram has neglected. 
The National Association of Secondary School Prin-
cipals in their program "Planning For Youth" state that 
there are many advantages of unified courses in the "Com-
mon Learnings" program. First, all activities are bound 
togcti1er in a situation in which social problems can be 
studied in their entirety and pupils can learn to tackle 
the problem as a whole. Each year new problems and pur-
poses can be introduced in which pupils are most keenly 
awareo Because of the runple time and flexibility of the 
program, brief intensive effort to improve study skills, 
and reading habits can be easily inserted. Each teacher 
has fewer different pupils with whom to work, consequently 
they have more time to observe and guide them in a variety 
of situations. Finally, teachers as well as pupils learn 
to work cooperatively through the exchange of ideas~ 23 
22Harris Harville, "The Core Curriculum," Social 
Education, 14:158-60, April, 1950. 
23National Association of §econdary School Principals, 
Planning for.American Youth, (N.A.S.SoP., Washington, D.C., 
1944) ' p. 46 0 
2 8  
P r e p a r a t i o n  a n d  C o m p e t e n c i e s  o f  C o r e  T e a c h e r s  
S t i l e s  a n d  D o r s e y  s a y  t h a t  t h e  t e a c h e r  a t  a n y  l e v e l ,  
j u n i o r  h i g h ,  h i g h  s c h o o l ,  o r  c o l l e g e ,  m u s t  f a c e  t h e  r c s p o n -
s i b i l i t y  o f  d e v e l o p i n g  m e t h o d s  o f  t e a c h i n g  t h a t  a r e  d e m o -
c r a t i c  i n  q u a l i t y  a n d  p u r p o s e .  F u l f i l m e n t  o f  t h i s  r e s p o n s i -
b i l i t y  i s  a  p a r r u n o u n t  p r o f e s s i o n a l  o b l i g a t i o n .  T h e  d e g r e e  
t o  w h i c h  t e a c h e r s  a c h i e v e  t h i s  g o a l  w i l l  d e t e r m i n e  v e r y  
l a r g e l y  t h e  e x t e n t  t o  w h i c h  t h e  s c h o o l  f u l f i l l s  i t s  d e s i g -
n a t e d  purpose~
24 
I t  i s  o b v i o u s  t h a t  c o r e  p r a c t i c e s  c a n  n o t  
b e  s u c c e s s f u l l y  c a r r i e d  o u t  w i t h o u t  t h e  g u i d a n c e  o f  q u a l i f i e d  
p e r s o n n e l .  I t  m i g h t  b e  s a i d  t h a t  t h e  t e a c h e r .  i s  t h e  k e y  
t h a t  u n l o c k s  t h e  d o o r  t o  a  w e a l t h  o f  o p p o r t u n i t i e s  f o r  t h e  
s t u d e n t s  i n  t h e  b l o c k  o f  t i m e .  I f  t h e  t e a c h e r  d o e s  n o t  
h a v e  t h e  n e c e s s a r y  b a c k g r o u n d ,  l i t t l e  a d d i t i o n a l  v a l u e  w i l l  
b e  r e c e i v e d  f r o m  t h e  b l o c k  e x p e r i e n c e .  
G o o d  c o r e  t e a c h e r s  m a y  n o t  h a v e  c o m p l e t e  c o m m a n d  o f  
a l l  t h e  b e s t  t e c h n i q u e s  o f  t e a c h i n g ,  h o w e v e r ,  t h e y  w o u l d  d o  
w e l l  t o  h a v e  t h e  a b i l i t y  t o  w o r k  w i t h  p e o p l e  a n d  e s p e c i a l l y  
u n d e r s t a n d  t h e  g r o w t h  p a t t e r n  o f  c h i l d r e n .  S k i l l  i n  p l a n -
n i n g  a n d  u s i n g  c o r e  t e c h n i q u e s  a s  w e l l  a s  s e a s o n e d  j u d g m e n t  
i n  e v a l u a t i o n  o f  p u p i l s  r e c o r d s  a r e  c o m p e t e n c i e s  d e s i r e d  i n  
c o r e  t e a c h e r s o  
T h e  p r e - s e r v i c e  p r o g r a m  o f  a  t e a c h e r  c a n n o t  m a k e  a  
2 4
L i n d l e y  J .  S t i l e s  a n d  M a t t i e  F o  D o r s e y ,  D e m o c r a t i c  
T e a c h i n g  i n  Sccondar~ S c h o o l s  ( C h i c a g o :  J .  B .  L i p p e n c o t t  
C o m p a i i y ,  ! 9 5 0 ) ,  P •  I  4 .  
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good core teacher in and of itself. Careful consideration 
of in-service teacher education must be made if the core 
program is to be effective. The pre-service and in-service 
progrrun should be a continuum. Each progr311l should build 
and enrich the other. Cooperative research between people 
in the teacher training institution and those in the field 
can aid in defining certain competencies needed by these 
teachers. 25 
Romine lists a group of understandings, attitudes 
and capabilities required of core teachers. A core teacher 
must have an understanding of children and adolescents; of 
their growth and development, and of the techniques approp-
riate in studying them. An understanding of the basic 
philosophy in core curriculum and of principles useful in 
its implementation is essential. The ability to interview 
and counsel, the ability to serve as a friend and guide as 
well as an instructor, a genuine willingness to be helpful, 
the ability to draw from several fi0lds of study, and the 
ability to relate elements which are essential in exploring 
and solving contemporary pupil problems are musts. The 
core teacher must have the ability to plan ai.--id work coop-
erativcly with pu9ils, other tec~chers, administrators, and 
supervisors a..'ld to do a flexible sort of pre-planningo 
25:James A. Fiches and Lucile L. Lurry, "Preparing Core 
Teachers a Joint Responsibility," Educational Leadership, 
11:101-5, November, 1953. 
3 0  
C o r e  t e a c h e r s  m u s t  w o r k  w i t h  l a y m e n  a n d  e n l i s t  p u b l i c  s u p p o r t  
w h i c h  i s  e s s e n t i a l  t o  t h e  s u c c e s s  o f  a n y  n e w  a n d  d i f f e r e n t  
e d u c a t i o n a l  i d e a .  L o c a t i n g ,  i d e n t i f y i n g ,  c o l l e c t i n g  a n d  
d e v e l o p i n g  r e s o u r c e  m a t e r i a l s  a n d  u t i l i z i n g  t h e m  i n  t e a c h i n g  
I  
a n d  l e a r n i n g  s i t u a t i o n s  a r e  a  p a r t  o f  t h e  c o r e  t e a c h e r . s  j o b .  
T h e  c o r e  t e a c h e r  m u s t  t e a c h  b a s i c  s k i l l s  a n d  d e v e l o p  e v a l u a -
t i o n  t e c h n i q u e s  i n  t e r m s  o f  s u c h  o b j e c t i v e s  a s  a t t i t u d e s ,  
i d e a l s ,  i n t e r e s t s ,  s e n s i t i v i t i e s  a n d  o t h e r  i m p o r t a n t  e l e -
m e n t s  o f  b e h a v i o r .  B r i n g i n g  i n t o  t h e  c l a s s r o o m  t h e  o n g o i n g  
e v e n t s  a n d  i s s u e s  o f  o u t - o f - s c h o o l  l i f e  a n d  u t i l i z i n g  t h e m  
i n  p r o m o t i n g  p u p i l  g r o w t h  a n d  d e v e l o p m e n t  a r e  a l s o  s k i l l s  
n e e d e d  b y  c o r e  t e a c h e r s .  F i n a l l y  a  c o r e  t e a c h e r  m u s t  u n d e r -
s t a n d  i m p o r t a n t  e d u c a t i o n a l  r e s e a r c h  a n d  a p p l y  i t  i n  t h e  
c l a s s r o o m  t h r o u g h  experiment~1tion o n  a  r e a s o n a b l e  a n d  s o u n d  
.  2 6  
b a s i s .  
T h e  f o l l o w i n g  s t u d y  p o i n t s  u p  t h e  n e e d  o f  a d e q u a t e  
p r e p a r a t i o n  o f  g o o d  c o r e  t e a c h e r s .  A l b e r t y ,  i n  r e v i e w i n g  
t h e  . r e s p o n s e s  o f  t h i r t y - s e v e n  s e l e c t e d  s c h o o l  a d . ' I l i n i s t r a t o r s ,  
c o n c l u d e d  t h a t :  ( 1 )  te~1cher e d u c a t i o n  i n s t i t u t i o n s  s h o u l d  
p r e p a r e  c o r e  t e _ i . c h c r s ,  l 2 )  t h e  c o r e  p r o g r  ' . I l l  w i l l  e x p a n d  a s  
p r e p a r e d  t e : : t c h e r s  b e c o m e  a v a i l a b l e ,  a n d  l 3 )  t h e r e  i s  a  
g r e a t e r  d e m a n d  f o r  c o r e  t e a c h e r s  i n  t h e  j u n i o r  h i g h o
2 7  
2 6
s t e p h e n  H o m i n e ,  " N e e d e d  !  P r e - s e r v i c e  T e a c h e r  
T r a i n i n g  f o r  t h e  C o r e  C u r r i c u l u m , "  E d u c a t i o n ,  7 1 : 1 9 0 - 9 4 ,  
N o v e m b e r ,  1 9 5 0 .  
2 7
H a r o l d  A l b e r t y  a n d  o t h e r s ,  P r e p a r i n g  C o r e  T e a c h e r s  
f o r  S e c o n d a r i  S c h o o l s  ( D e p a r t m e n t  o f  E d u c a t i o n ,  C o l l e g e  o f  
8 d u c a t i o n  O h i o  S t a t e  U n i v e r s i t y ,  C o l u m b u s ,  O h i o ,  1 9 4 9 ) ,  P o  7 o  
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He further suggests the following curriculum for teachers 
preparing for core situations: Non-professional courses; 
100 quarter hours in four general areas - - hwnanities, 
social science, natural science, the arts. Professional 
courses: fifty-two quarter hours of Educational Survey, 
Educational Psychology, Adolescent Psychology, Philosophy 
of Secondary Education. Core teaching; Introduction to 
core teaching, developing materials for core teaching, 
student teaching, and health education. Electives; twenty-
eight hours maximwn teaching field included in four general 
fields~ 28 
The Core Curriculum in Action 
From the N.A.S.S.P. "Planning for American Youth", 
the whole imaginary program of common learnings was based 
on the "Iperative Needs of Youth". These needs are included 
in full in the appendix. On the basis of those needs a 
course in conmon learnings was developed. As set up by 
the N.A.S.S.P., the courses were three periods daily for 
grades seven throu!jh nine; two periods daily for grades 
eleven through twelve and one period daily for grades 
thirteen and fourteen. The tenth grade program included 
practices in profitable use of time, study habit develop-
ment and achievement testingo 
28Ibid., P• 350 
3 2  
W i t h i n  t h i s  f r a m e w o r k ,  s e v e r a l  b a s i c  p r i n c i p l e s  w e r e  
d e v e l o p e d o  F i r s t ,  t h e r e  w a s  g r o w t h  i n  u n d e r s t a n d i n g  a n d  
c o m p e t e n t  p e r f o r m a n c e  a s  m e m b e r s  o f  t h e  c o m m u n i t y  a n d  s t a t e .  
S e c o n d l y ,  t h e r e  w a s  a  d e v e l o p m e n t  i n  a n d  k n o w l e d g e  o f  s o c i a l  
a n d  e t h i c a l  p r i n c i p l e s  i n v o l v e d  i n  t h e i r  r e l a t i o n s  w i t h  
o t h e r  p e o p l e ,  p a r t i c u l a r l y  f a m i l y  l i f e .  T h i r d l y ,  t h e r e  w a s  
a  g r m ' l t h  i n  u n d e r s  t a . n d i n g  d e m o c r a t i c  p r i n c i p l e s ,  g r o w t h  i n  
a p p l i c a t i o n  o f  t h e  s c i e n t i f i c  m e t h o d ,  a n d  g r o w t h  i n  a c c e p -
t a n c e  o f  v a l u e s  b a s i c  t o  o u r  c i v i l i z a t i o n .  F i n a l l y ,  a l l  
s k i l l s ,  o u t s i d e  o f  s h o r t  p r a c t i c e  p e r i o d s ,  w e r e  t a u g h t  i n  
r e l a t i o n  t o  t h e i r  u s e .
2 9  
I n  t h e  d e s c r i p t i o n  o f  t h i s  p l a n  
i n  a c t i o n ,  t h e  s t u d e n t s  o f  F a r m v i l l e  U . S . A .  w e r e  t a u g h t  
. .  
t h o s e  t h i n p ; s  w h i c h  w e r e  m o s t  u s e f u l  t o  t h e m  i n  · a d u l t  l i f e .  
T h e  s t u d e n t s  i n  t h i s  i m a g i n a r y  p r o g r a m  b e l i e v e d  t h a t  t h e  
l e a r n i n g  p r o c e s s  i s  a  p r o c e s s  o f  r e s e a r c h ,  o b s e r v a t i o n ,  
p l a n n i n g  t o g e t h e r  a n d  a c t i n g .
3 0  
T h i s  h y p o t h e t i c a l  s i t u a -
t i o n  m a k e s  t h e  b l o c k  o f  t i m e  p l a y  a n  i m p o r t c m t  r o l e  i n  t h e  
d e v e l o p m e n t  o f  t h e  b a s i c  n e e d s  o f  y o u t h .  
I n  O c t o b e r  1 9 3 0 ,  t i l e  C m m n i s s i o n  o n  R e l a t i o n  o f  
S c h o o l  a n d  C o l l e g e  f r o m  t h e  P r o g r e s s i v e  E d u c a t i o n  A s s o c i a -
t i o n  f o r m u l a t e d  a  p l a n  b y  w h i c h  a  s t u d y  c o u l d  b e  m a d e  t o  
e x p l o r e  t h e  p o s s i b i l i t i e s  o f  b e t t e r  c o o r d i n a t i o n  b e t w e e n  
s c h o o l  a n d  c o l l e g e  w o r k o  T h e y  s o u g h t  a l s o  a n  a g r e e ; 1 1 e n t  
2 9
N . A . S . S . P . ,  . 2 1 ! •  c i t o ,  P •  4 4 .  
3 0  .  
I b i d . ,  p .  1 1 1 .  
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which would provide freedom for fundamental reconstruction 
of secondary schools.. This plan was called the "Eight Year 
Study". Thirty schools used in the experiment started their 
own programs in 1933 with only two restrictions involved: 
(1) they must conform to ways known about how humans learn 
and grow, and (2) they must make an attempt to rediscover 
the chief reasons for the existende of schools. 31 
With few restrictions imposed on the participating 
schools, there was practically no limit to the variations in 
programming that could take place. In general an informal 
programs based on core principles was used by the partici-
pating schools, and in some cases nearly complete freedom 
was existent among the students. In comparison of 1475 
matched pairs, the college follow-up found that the graduates 
of the thirty schools, as a group, had done a somewhat 
32 better job than the control group. The important part 
of the study, however, li0s in the conclusions derived from 
the study as follows: 
1. Every student should achieve competence in 
the essential skills of co:~u1mnication - reading, 
writing, oral expression - and in the use of quanti-
tative concepts and symbolso 
2. Inert subject-matter should give way to content 
that is alive and pertinent to the problems of youth 
and modern civilization. 
3o The common recurring concerns of American 
youth should give content and form to the curriculum. 
31A'k 1 en, 
32Ibid., 
.212.• cit., pp. 1-18 .. 
p. lllq 
4 .  T h e  l i f e  a n d  w o r k  o f  t h e  s c h o o l  s h o u l d  c o n -
t r i b u t e ,  i n  e v e r y  p o s s i b l e  w a y ,  t o  t h e  p h y s i c a l ,  
m e n t a l  a n d  e m o t i o n a l  h e a l t h  o f  e v e r y  s t u d e n t .  
5 o  T h e  c u r r i c u l u m  i n  i t s  e v e r y  p a r t  s h o u l d  h a v e  
o n e  c l e a r ,  m a j o r  p u r p o s e  - t o  b r i n g  e v e r y  y o u n g  
A m e r i c a n  h i s  h e r i t a g e  o f  f r e e d o m  - t o  d e v e l o p  u n d e r -
s t a n d i n g  o f  t h e  k i n d  o f  l i f e  w e  s e e k  a n d  t o  i n s p i r e  
d e v o t i o n  t o  h u m a n  w e l f a r e . 3 3  
F r o m  t h e s e  c o n c l u s i o n s  i t  c a n  b e  s e e n  h o w  a  c o r e  p r o g r a m  
c o u l d  m e e t  t h e  n e . : : : d s  o f  t h e  c u r r i c u l u m  a s  d e r i v e d  t h r o u g h  
t h e  E i g h t  Y e a r  S t u d y .  
I n  a n o t h e r  s t u d y ,  D e x t e r  c o m p a r e d  2 0 0  j u n i o r  h i g h  
s c h o o l  p u p i l s  i n  c o r e  c l a s s e s  t o  a  l i k e  n u m b e r  i n  t r a d i -
t i o n a l  c l a s s e s  a n d  f o u n d  i n  a l l  c a s e s  t h e  c o r e  g r o u p  
3 4  
e q u a l e d  o r  s u r p a s s e d  t h e  a c h i e v e m e n t  o f  t h e  t r a d i t i o n a l  
g r o u p  i n  t h e  f o l l o w i n g  s k i l l  areas~ ( 1 )  r e a d i n g  c o m p r e -
h e n s i o n  a n d  v o c a b u l a r y ,  ( 2 )  w o r k - s t u d y  s k i l l s - - m a p  r e a d i n g ,  
u s e  o f  r e f e r e n c e s ,  i n d e x ,  d i c t i o n a r y ,  a n d  g r a p h i c  m a t e r i a l ,  
a n d  ( 3 )  l a n g u a g e  s k i l l s - - p u n c t u a t i o n ,  c a p i t a l i z a t i o n ,  u s a g e ,  
1 1
.  3 4  
s p e  i n g .  
A n  i n t e r e s t i n g  s t u d y  i n  r e l a t i o n  t o  a c t i v i t i e s  
w i t h i n  t h e  c o r e  m a d e  b y  J e a n  F a i r ,  p o i n t e d  u p  t h e  f a c t  t h a t  
c o r e  i s  n e i t h e r  m o r e  n o r  l e s s  e f f e c t i v e  t h a n  c o n v e n t i o n a l  
m e t h o d s  i n  d e v e l o p i n g  a w a r e n e s s  o f  s o c i a l  c o n d i t i o n s ,  
( a b i l i t y  t o  a p p l y  f a c t  a n d  v a l u e  g e n e r a l i z a t i o n s  t o  s o c i a l  
p r o b l e m s  a n d  i n t e r e s t  i n  s o c i a l  a f f a i r s ) ,  b u t  i t  w a s  m o r e  
3 3
I b i d . ,  p .  1 3 8 . ,  
3 4
G e o r g e  D e x t e r ,  " F u n d a m e n t a l  S k i l l s  o f  t h e  C o r e  
P r o g : r a m , "  . E d u c a t i o n a l  L e a d e r s h i p ,  1 2 : 1 6 6 - 6 9 ,  D e c e m b e r ,  
1 9 5 4 .  
effective in developing willingness to take a democratic 
position toward social goals and policies. 35 
35 
In Spear's book, ~ Emerging High School Curriculum, 
many examples of experimentation and practices in core 
progrannning are given. In Los Angeles County, a lengthened 
period called "social living course" is used. It draws 
into its program experiences formerly considered a part of 
such fields as the social studies, the sciences, language 
arts and guidance.. Themes around which the core is built 
run as follows: seventh grade, the American epic; eighth 
grade, community life; and ninth grade, world cultureo 36 
Norris, Tennessee, in which the school is the center 
of community life and activity, centers its curriculum 
around experiences and studies that grow out of services 
rendered to the school throu[;h cafeteria, insurance, 
school bank, supplies and candy stores, lost and found 
department, and truck gardeningo The seventh and eighth 
grade core extends through the entire day; the ninth grade 
has three hours of core which are absorbed in fields of 
science, English, and social studies~ 37 
35Jean Fair, "The Comparative Effectiveness of a 
Core and a Conventional Curriculum in Developing Social 
Concern," School Review, 62:27,4-82, May, 1954. 
36Harold Spears, The Emerging High School Curriculum 
a~d ~f§ Direction (San Francisco: American Book Co., 1948), 
Po 2 " 
37Ibid~, P• 172 .. 
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F r e e  s t u d y  d a y s ,  n o  b e l l  s c h e d u l e ,  p u p i l - t e a c h e r  
w o r k  o n  p r o j e c t s - - t h e s e  a r e  c h a r a c t e r i s t i c s  o f  t h e  s y s t e m  
w h i c h  w a s  u s e d  i n  N o r t h  B e n d ,  W a s h i n g t o n .  F r i d a y  w a s  
a c h i e v e m e n t  d a y  a t  w h i c h  t i m e  r e p o r t s  a n d  d e m o n s t r a t i o n s  
w e r e  g i v e n  b e f o r e  t h e  c l a s s .  R e p o r t s  w r i t t e n  b y  t h e  t e a c h e r  
o n  t h e  p u p i l ' s  c a p a c i t y  a n d  a c t i v i t i e s  w a s  a n  i m p o r t ; : ; n t  
p a r t  o f  t h e  p r o g r u . i n .  1 ' h e s e ,  p l u s  s e l f  e v a l u a t i o n  o n  e x a m s ,  
a  . .  p r i v i l e g e  p l a n ,  a n d  p a r e n t a l  s u p p o r t  o f  t h e  p r o g r a m  
c h a r a c t e r i z e d  t h e i r  s y s t e r n .
3 8  
T h e  W a s h o u g a l  c o r e  p r o g r a m  i n  t h e  s e v e n t h  g r a d e  
s t r e s s e d  p u r p o s i v e  l i v i : u g  a t  h o m e  a n d  a b r o a d  a s  i n f l u e n c e d  
b y  d i s c o v e r y  a n d  i n v e n t i o n .  H i s t o r y ,  g e o g r a p h y ,  E n g l i s h ,  
l i t e r a t u r e ,  s p e l l i n g ,  p e n m a n s h i p ,  r e a d i n g ,  a n d  a r t  w e r e  t h e  
s u b j e c t  m a t t e r  a r e a s  c o v e r e d .  I n  t h e  e i g h t h  g r a d e ,  i n d u s -
t r i a l  d e v e l o p m e n t  w a s  t h e  c e n t r a l  t h e m e  w i t h  t h e  s a m e  a r e a s  
b e i n g  c o v e r e d  a s  i n  t h e  s e v e n t h  g r a d e .  I n  t h e  n i n t h  g r a d e ,  
s o c i a l  i n s t i t u t i o n s  w a s  t h e  t h e m e  w i t h  l i t e r a t u r e ,  a r t ,  
c o n u n u n i t y  c i v i c s ,  s p e e c h ,  v o c a b u l a r y  g r r u n m a r ,  h i s t o r y ,  
c o m p o s i t i o n ,  a n d  g u i d a n c e  b e i n g  t h e  a r e a s  c o v e r e d o
3 9  
T e a c h i n g  M e t h o d s  i n  t h e  C o r e  C u r r i c u l u m  
A s  a  r e v i e w  t o  r e c a p i t u l a t e  t h e  p h i l o s o p h y  o f  c o r e  
a c t i v i t i e s ,  B e n t  p o i n t s  u p  s o m e  i m p o r t a n t  p r i n c i p l e s .  H e  
3 8
I b i d . ,  p .  1 4 5 0  
3 9
I b i d . ,  p .  1 3 5  
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states that when facts are presented, or skills taught, 
they should not be separated from the context of a unit or 
series of eventso Facts are not ends in themselves, but 
aids to an understandingo Relationships between one sub-
ject and another, one fact or event and another, whether 
in the same or other fields, should be pointed out. 
Experiences should be related to each other and the rela-
tionships made l(nown rather tll:::m isolated. Pupils should 
be encouraged to generalizeo Summarization and interrela-
40 tion of facts from various areas should be encouraged. 
Planning .!!!£ Core Class 
In planning the core class, the teacher must keep 
uppermost in mind that "planning" is essential. Core activi-
ties do not imply haphazard "come what will" subjects and 
methods, or "spur of the moment" improvision. It requires 
detailed planning and preparation for the potential activi-
ties o Berger relates that there are several key questions 
around which activities should take place when using com-
mittees within a core program: What must be known to solve 
the problem? From where can help be derived? How can all 
individuals in the group be considered? How shall records 
be kept? What is tho role of the teacher? These must be 
answered in carrying out successful integrated activities 
40Rudyard K. Bent and 
~ of Secondary Education 
Co.~ Iiico, 1949), Po 430. 
Henry H. Kronenberg, Princi-
(New York: McGraw-Hill Book 
3 8  
i n  t h e  b l o c k  o f  t i m e .
4 1  
A c t i v i t i e s  i n  a  c o r e  c l a s s  a r e  m a n y  t i m e s  c e n t e r e d  
a r o u n d  p r o b l e m  a r e : l s  w h i c h  s h o u l d  b e  s e l e c t e d  o n  t h e  b a s i s  
o f  s i g n i f i c a n t  a c t i o n  s u c h  a s :  e x p l o r a t o r y  e x p e r i e n c e s  s u g -
g e s t e d  b y  t e a c h e r s ,  o r  p u p i l s ,  c u l m i n a t i o n  o f  r e l a t e d  l e a d -
u p  u n i t s ,  a  c l a s s  c e n s u s  i n  w h i c h  a l l  v o i c e s  a r e  h e a r d  t o  
g e t  a t  t h e  r e a l  p r o b l e m s  a n d  i n t e r e s t s  o f  t h e  g r o u p ,  o r  a  
c a r e f u l  c h e c k i n g  o f  t h e  p r o b l e m s  a g a i n s t  a  l i s t  o f  c l a s s -
d e v e l o p e d  c r i t e r i a  f o r  s e l e c t i o n  o f  a  p r o b l e m  f o r  s t u d y .  
T h e  p r o b l e m  m u s t  b e  c l e a r l y  s t a t e d  a n d  d e f i n e d o  T h e  a r e a s  
o f  s t u d y  m u s t  b e  d e c i d e d  u p o n  i n  t e r m s  o f  t e n t a t i v e  s o l u t i o n ,  
n a t u r a l  r e s e a r c h  d i v i s i o n  a n d  i n d i v i d u a l  g r o u p  i n t e r e s t o  
N e e d e d  i n f o r m a t i o n  a n d  i t s  s o u r c e s  m u s t  b e  l i s t e d ,  a n a l y z e d  
a n d  i n t e r p r e t e d .  T e n t a t i v e  c o n c l u s i o n s  m u s t  b e  s t a t e d  a n d  
t e s t e d ,  a n d  r e p o r t s  t o  t h e  t o t a l  c l a s s  p l a n n e d  a n d  p r e s e n t e d .
4 2  
C o r e  i n  t h e  C l a s s r o o m  
B e r g e r  l i s t s  t h e  f u n c t i o n s  o f  a  c o r e  c l a s s  a s  f o l -
l o w s :  ( 1 )  U s e  a  " p l a n n i n g "  o r  " s t e e r i n g "  c o 1 m n i  t t e e  t o  w o r k  
w i t h  t h e  t e a c h e r  i n  p l a n n i n g  t h e  c l a s s  a c t i v i t i e s ,  h o w e v e r  
l e t  t h e  w h o l e  g r o u p  a i d  i n  d e t e r m i n i n g  o v e r a l l  p r o b l e m s .  
4 1  .  
D o n a l d  B e r g e r ,  " P l a n n i n g  t h e  C o r e  C l a s s , "  E d u c a -
t i o n a l  L e a d e r s h i p ,  8 : 2 0 4 - 0 8 ,  J a n u a r y ,  1 9 5 1 .  
4 2
F a u n c e  a n d  B o s s i n g ,  . 2 £ •  c i t o ,  p .  1 2 5 .  
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(2) Clarification of the problem is a must. Make a thorough 
definition of each problem as well as lists of sources of 
help. (3) The teacher is the primary source for help, but 
it is not imperative that he know all the answers. He, how-
ever, should know of sources for finding information. (4) 
Activities such as dance, creative music, drama, interpre-
tive reading, panels, radio and tape recordings, charts and 
maps, pictures and murals, sketches, debates, symposiwns, 
exhibits and displays, lectures, trips, films, student-led 
discussions, reports, informal discussions, book reviews 
and creative writing can be used to activate the core pro-
gram. (5) In consideration of each individual member, a 
record must be kept of who does what job. Evaluation then 
can be r.1ade on the basis of participation and interest, 
need for special help from the teacher, degree of responsi-
bility, interest in doing useful jobs, and interest in being 
a part of the group. (6) A record of all activities should 
be posted for observance by the whole group. (7) The 
teacher must aid in keeping to the point in discussions, 
supply additional information, stay within the group, 
advise and give individual help where needed, and evaluate 
group and individual growth. Occasional mistakes are bound 
to occur, but this should not hinder the overall progresso 43 
4 0  
E n g l i s h  S o c i a l  S t u d i e s  B l o c k  o f  T i m e  
B e n t  s t a t e s  t h a t  t h e  t w o  s u b j e c t s  g i v e n  t h e  m o s t  w e i g h t  
i n  t h e  c o r e  p r o g r a m  a r e  E n g l i s h  a n d  s o c i a l  s t u d i e s  f o r  u n d e r  
t h e s e  c a t e g o r i e s  a r e  i n c l u d e d  m o s t  n e e d e d  e x p e r i e n c e s o
4 4  
L a n g u a g e  i s  m a n ' s  b a s i c  m e d i u m  o f  e x p r e s s i o n .  H i s  
l a n g u a g e  c o m p e t e n c y  d e p e n d s ,  i n  p a r t  a t  l e a s t ,  o n  h i s  a b i l i t y  
t o  t h i n k ,  e a r n  a  l i v i n g ,  m a i n t a i n  e m o t i o n a l  e q u i l i b r i u m ,  a n d  
t o  b e c o m e  a  h a p p y  c o n t r i b u t i n g  m e m b e r  o f  s o c i a l  g r o u p s .  
L a n g u a g e  c o m p e t e n c y  t o d a y  r e q u i r e s  e x t e n s i v e  e x p e r i e n c e s  i n  
r e a d i n g ,  s p e a k i n g ,  w r i t i n g  a n d  l i s t e n i n g  t e c h n i q u e s ,  a n d  a  
f a m i l i a r i t y  w i t h  m a n y  t y p e s  o f  m a t e r i a l  a n d  d e v i c e s  o f  
e x p r e s s i o n  u s e d  i n  n o r m a l ,  e v e r y d a y  l i v i n g ,  s u c h  a s  t e l e -
p h o n e ,  r a d i o ,  t e l e v i s i o n ,  p r o p a g a n d a ,  e d i t o r i a l s ,  p u b l i c  
f o r u m s ,  a n d  a d v e r t i s e m e n t s .  T h e  o r g a n i z a t i o n  a n d  t e a c h i n g  
o f  t h e  l a n g u a g e  a r t s  r e q u i r e s  m u c h  t h o u g h t  a n d  t h e  c o o p e r a -
t i v e  e f f o r t s  o f  ; n a n y  p e r s o n s .  T o  b e  f u n c t i o n a l  t h e  l a n g u a g e  
a r t s  m u s t  b e  · d e v e l o p e d  i n  a  s e t t i n g  i n  w h i c h  t h e y  a r e  t o  b e  
u s e d  a n d  i n  t e r m s  o f  t h e  p u r p o s e s  t h e y  a r e  i n t e n d e d  t o  
s e r v e .  T h e y  a r e  m e d i a  b y  w h i c h  w e  c o n v e y  i d e a s  a n d  f e e l i n g s  
a n d  s h o u l d  b e  t a u g h t  a s  s u c h .
4 5  
A s  a  f u n c t i o n a l  p a r t '  o f  t h e  
b l o c k  o f  t i m e  t h e  f o l l o w i n g  a c t i v i t i e s  m i g h t  b e  i n c l u d e d  a s  
4 4
B e n t  a n d  K r o n e n b e r g ,  Q l 2 •  c i t , ,  p .  2 2 6 .  
4 5
H u g h  B o  W o o d ,  " D e v e l o p m e n t  o f  t h e  L a n ; ; u a g e  A r t s  
P r o g r a m , "  C u r r i c u , l . u m  B u l l e t i n  # 8 7 ,  ( O r e g o n  U n i v e r s i t y ,  
J u l y ,  1 9 5 1 ) ,  P •  1 9 0  
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a part of the language arts experience: pupil planning 
activities; preparation as producer or listener in story 
reading or telling; class discussion; committee work; dra-
matic activities; writing letters, outline, stories, notes, 
and advertisements; preparatton of school publications; and 
recreational and aesthetic activities. 46 Within this out-
lined program students must learn the fundrunental skills of 
grrumnar, spelling and other language arts functionso 
Wood further suggests that situations in the social 
studies subject should be set up to meet the following objec-
tives: (1) A development of attitudes which are consistent 
with the democratic way of life which encourage respect for 
the rights of others, a desire for social better:~1ent, and 
the will to contribute one's share; (2) A development of an 
appreciation of man's heritage and particularly his obliga-
tion to utilize it most effectively; (3) A development of 
techniques and skills which enable man to live happily and 
successfully and make his a:::>propriate contributions to 
society; (4) A development of concepts and generalizations 
which provide for and encourage constructive thinking; (5) A 
development of ha.bits of study, research, cooperation and 
participation in social affairs; and (6) the acquistion of 
facts, information, and data basic to the development of 
46~.' p. 12. 
t h e s e  a t t i t u d e s ,  a p p r e c i a t i o n s ,  t e c h n i q u e s ,  c o n c e p t s ,  a n d  
h a b i t s . ,  
4 7  
4 2  
4 7
H u g h  B .  W o o d ,  " S o c i a l  S t u d i e s  - A  S t u d y  G u i d e  f o r  
T e a c h e r s ' ,  B u l l e t i n  # 1 ,  ( O r e g o n  U n i v e r s i t y ,  S e p t e m b e r ,  1 9 3 9 ) ,  
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CHAPTEl~ III 
QUESTIONNAIRE RESULTS 
In compiling the results of the questionnaire on the 
activities and attituJes of teachers in Yakima junior high 
school block -0f time situations, medians were established 
for each item in e:.cich cnte'':;ory. When these medians were 
establisi1ed, it was felt thdt it 1rnuld be possible to make 
statistical comparisons by showlne; t1w sigi1if icance of dif-
ference between items or cate~ories. Hence, sample items 
were calculated resulting in a conclusion that there was no 
statistically sir;nific;:;_nt difference. The following formula 
and calculations indicate this fact: 
In determining the significance of difference between 












md - standard error of mean difference 
= 2.11 
.After findi11g tJ1at t = 2Q11 \Ve lool\: up tl1e table 
of values of t under 2'7 degrees of freodom 
(N1 + N2 2) 23 +- 6 = 27 to sec if the 
difference is si~ni.ficant to the 5% level of confi---
dence. 
Therefore the difference of 2Qll is significant at 
the 5% level of confidence. It just barely makes 
s i g n i f i c a n c e ,  s o  a n y  d i f f e r e n c e  m u c h  s m a l l e r  i s  n o t  
l i k e l y  t o  b e  s i g n i f i c a n t  o n  o t h e r  i  t e ; n s .  4 8  
- , ,  
B e c a u s e  t h e r e  w a s  n o  s i g n i f i c a n t  d i f f e r e n c e ,  i t  w a s  
f e l t  t h a t  g e n e r a l i z a t i o n s  w o u l d  b e  v a l u a b l e .  T h i s  c h a p t e r  
i n c l u d e s  t h e  m o s t  v a l u a b l e  o f  t h o s e  g e n e r a l i z a t i o n s .  
A C T I V I T I S S  I N  T i m  B L O C K  Q i i '  T I M E  ( S E C T I O N  V )  
4 4  
T h e r e  w a s  a  c o n s i d e r a b l e  a m o u n t  o f  a g r c e i n c n t  b e t w e e n  
t e a c h e r s  i n  t h e  v a r i o u s  cate~ories r e g a r d i n g  m o s t  o f  t h e  
i t e m s ·  i n  t h e  p a r t i c i 1 1 a t i o n  p a r t  o f  t h e  q u e s t i o n n a i r e .  T i 1 e  
a g r e e i l l e n t  o r  l u c k  o f  agr~e~ent c a n  b e  s e e n  b y  a n  i n s p e c t i o n  
o f  T a b l e  I I  o  N o t e  t h e  i l i g h e r  t h e  m e d i a n ,  t h e  hi~·her t h e  f r e -
q u e n c y  o f  u s e  o f  t h a t  p a r t i c u l a r  t e c h n i q u e a  
1 .  I n t e g r a t i o n  o f  l i t e r a t u r e  a n d  h i s t o r y  a r e  u s e d  t o  
s o m e  e x t e n t  b . ·  a l l  g r o u p s  b u t  a r e  u s e d  m o s t  b y  s i n c : ; l e  t e a c h e r s ,  
p e r s o n n e l  r d  t h  m a s t e r s  d e g r e e s ,  a n d  s e v e n t h  a n d  e i g h t h  : : ; r a . d e  
t e a c h e r s .  
2 .  I t e E 1 s  s i 1 0 w i n g  c o r r e l a t i o n  t e c h n i q u e s ,  g e n e r a l l y  
s h o w  a n  a v e r a g e  a m o u n t  o f  u s e .  I t  i s  i n t e r e s t i n g  t o  n o t e ,  
h o w e v e r ,  t h a t  n o t e - t c : d d n g  i s  n o t  e ; e n e r < J . l l y  p r a c t i c e d  w i t h  
t h e  e x c e p t i o n  o f  t e a c h e r s  i n  t h e  n i n t h  g r a d e .  T h e  m e d i a n s  
s h o w  t h a t  t e : . 1 c h e r s  w i - : C h  e d u c a t i o n a l  b a c k g r o u n d  o t h e r  t h a n  
4 8
' f h e s e  c a l c u l a t i o n s  w e r e  m a d e  b y  D r
9  
E l d o n  J a c o b -
s e n ,  A s s o c i a t e  P r o f e s s o r  o f  P s y c h o l o [ ! ; y  a t  C e n t r a l  W a s h i n g -
t o n  C o l l e g e  o f  E d u c a t i o n o  
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English and social studies tend to use the library for re-
smm ... extensively, also i tern four shows that teachers in all 
categories tend to use reports, oral and written, as a means 
of correlating and integrating the En~lish and social stutlioso 
Items indicating strong correlation methods such as 
taking spelling words from social studies books show a signi-
ficant trend of infrequent use in all categories. 
4o Activities in the block of time which encourage 
pupil initiative and !rnrticipation show tha.t free discussion 
is practiced sometimes. Seldom, however, is there 00portunity 
for student evaluation or for settinr: up and solving pupil 
problem situations. 
5o Infre.qucnt activi tics along the line of :Purposive 
letter writing and dra.matization is also apparento Only the 
male teac~ers, younger te<lchers, and peo9le with masters 
degrees ever practi·ce letter wri tin[!;. 
6. Teachers with masters degrees sometimes use prac-
tices which indicate elimination of subject matter lineso 
In section VI, the section of ~ersonal cvalnation 
of each teacber's own ability to teach in a c;ivcn situation, 
very li ttlc c1i.L,~ercnc0 in the medians in Bll cntc::;o1~:Lcs 
is shown. 
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p e r s o n a J . 1  i : i e : : s  o i  t : 1 e  i : ;  m e 7  ~ v  
2 .  D o  y o u  r e a d  s  t o r i c s  i n  l i  t c r a t a r c  t o  ma:~c m o r e  ; n e ( , . n i n g f u l  
a  p e r i o d  i n  h i s t o r y ?  
3 .  D o  y o u  a s s i g n  a  t I 1 e , u e  o n  a  s o c i a l  st~1Lics p:;,~ojcct n i  t : : . 1  t h e  
p u r p o s e  o f  c~cckin~ Z o r  zr~ilinatic~l qualiti~s a s  w e l l  a s  
c o n t e n t ?  -
- 1 .  D o  y o u  a s s i ' ' : n  writ~en o r  or~~l r c : n o r t s  o n  soci~;,l s t u d i e s  
f o r  t h e  pur·;JO~e o f  dcvelo:1m,~,at o~~ L1n;';Uc.'.~',;c a r t s  s k i l l s ?  
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.e-;. uo you use social st:..'.r1ics texts or rnater:Lals for drill 
work in c>;rTLJmar? 
6. Do you assi::::n not taldns on rt~l1orts, loct,iros or discussions~ 
7. Do you have students use the library for roscar~h in social 
stadies problems? 
8 o Do you obtain the s:_Jelling: list fro1.:1 socinl s ::'~ldi0s sub-
ject matter? 
9o Do you allow :)u:)ils to le~:d a.ad. ca.rry on class discussions 
on social studios p~oblcms? 
4 8  
1 0 .  D o  y o u  a l l o w  s t u d e n t s  t o  w r i t e  l e t t e r s  o r  r e q w : . : s t  f o r  
r e s o u r c e  m a t e r i a l ?  
1 1  o  D o  y o u  h a v e  s  t 1 d c n t s  d r a m a t i z e  h i s t o r i c a l  s c e n e s  o r  
s o c i a l  s i t u a t i o n s ?  
1 2 .  D o  y o u  a l l o w  s t u d e n t  e v a l u a t i o n  o f  p e e r  a 2 d  s e l f  a c t i v i -
t i e s ?  
1 3 .  D o  y o u  s e t  u p  ] U p i l  p r o b l e m  s i t u a t i o n s  t o  b e  s o l v e d  b y  
p u p i l s  t . i . l e m s e l v c s ?  
1 4 .  D o  y o u  p l a n  l a n g u a ; ; e  a r t s  - s o c i a l  s t u d i e s  a c t i v i t i e s  
i n  w h i c h  s u b j e c t  m a t t e r  l i n e s  a r e  e l i m i n a t e d ?  
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Table III s!1ows tiiese mcdi..ms. In this section, a 
iligh median indicated a feeling of IJOtentL.~l success on the 
part of the subject; a low ;neclian indicated a feelin~ of 
little success on· the part of the subject in a 1.?;ivon si tua-
tion. 
1. Teachers indicated they arc realizing better than 
averac;c degrees of success in ·teaching i~nglish and socLll 
studies in t'.10 block of t:i.r;10 as they are teadlin:_; at present. 
This does not, of course, indicate t"ie ;~10thods nsed., but it 
does indicate confidence in tile :1ersonncl v;rho are experi-
encing the block of tinIB situation. 
2o 'l'eachers expressed much doubt in ability to 
hu.ndle En~lish-socL1l stu'dies activities whic!1 dealt with 
specific core ~rac~iccs of ~roble~ solving, elimination of 
coarse boundaries, stadent presented ~roblems, etco In 
oaly two cate::-;01,~i.es, Washinc;ton terlc~wrs a:ad tei'<C1:e1·s with 
back?;ronnd :yrcparat~c.on o-(;]10r t11w1 i~n °:lisll or social studies, 
was t~ere indication of even a mqderutc degree of success 
with these nethnds. 
3. Tcachin5 :1nclcr do::_1art;-:·1entali.zed organ; zntional 
patterns would 3ive teac:rnrs in all cate~or:Les a hi:_:;h degree 
of confirlence in beinf': sTiccessful. T.Io•Yever, at U1c s;:.ne 
t i_,.,e a :-!i::_:;;h dee;rcr~ of confidctice 'T.1.s ex;;ffcssecJ :in abi.1.i ty 
to te:_1ch seventh c1ncl o i_:.:;i:lth r;r..lde • .::nglish-social stw:Ucs 
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I t e m s  o f  s e c t i o n  V I  
5 0  
1 .  W h a t  i s  y o u r  d e g r e e  o f  s u c c e s s  i n  tec~chinc; t h e  b a s i c  
f u n d a m e n t a l s  o f  l c 1 n ' . : " : U < : 1 ( : ; e  a r t s  i n  t~1C b l o c k  o f  t i m e  a s  y o u  
n o w  t e a c h  i t ?  
2 .  W h a t  i s  y o u r  d e g r e e  o f  s u c c e s s  i n  t e  , - ; _ c h i n g  t h e  b a s i c  c o n -
c c · 9 t s  o f  S ( ) C i a . l  s t u d i e s  i n  - t '  t e  b l o c k  o f  t i m e  a s  y o u  n o w  
t e a c h  t h e m ?  
3 .  I f  y o u  w e r e  asl~od t o  8 l i : n i n a t e  c o u r s e  b , - ; , u n d a r i e s  a n d  t e n c h  
l a n : ; u u  . .  ; e  a r t s  : m d  s o c i u l  s t u d i o s  1 1 y  u n i f y i n g  t h . 0  t w o  s u b j  o c t s  
u n d e r  o n e  c e n e r a l  p r o b l e m  a r o a ,  w h a t  d e g r e e  o f  s u c c e s s  
w o u l d  y o u  h a v e  i n  ~ivinc t h e  ~unils V i e  b a s i c  s k i l l s  a n d  
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3o2 3.3 3.2 3.2 4.2 3.3 3.6 3.2 
3.6 3.6 3o7 3.4 4.6 3.9 3.8 3.6 
2o5 2.1 2.9 2.5 2o2 2. 2.4 2.8 
2.9 2.G 3. 2.9 2.2 2.3 2.1 2o2 
2.4 2.1 2.1 2.2 1.8 2.2 2.1 2. 
2.6 2.5 2.6 206 2.2 2.S 2.5 2.8 
3.6 3.8 3o4 3.5 3.8 ::L9 3.S 3.2 
4. 2.9 4. 4.2 3. 3.8 3.6 4.2 
3.1 3.6 3.3 3.5 3 • 11 ~:;. 7 3.3 1.8 
3. 3. ~5 3.4 3.3 3.5 3.3 3.2 2o 
2.5 206 3. 2.2 2.3 1.6 2.1 - ') 0 .... 
4~ If you were to use the problem solving a,proach in pre-
sc~1ting prescribed subject matter, what would be your mea-
. sure of success? 
5. If you would ever center class activities around student 
prescated problems, what would be yo-ir degree of success 
in covering the required subject matter boundaries? 
6. If you were to use student-teacher coo~eration in ~lan­
nin[j and solvinr; of student centered 11roble.us, what would 
be t;ie degree of success in coveril1g the req;1ircd subject 
matter boundaries? 
7. If you teac:1 separate subjects as separate i te1;1s within 
the block of time, do you feel that your teaching of t:1e 
language arts and social studies is successful? 
5 2  
8 .  W h a t  w o u l d  y o u r  d e g r e e  o f  s u c c e s s  b e  i f  y o u  w e r e  t o  t e a c h  
o n e  s u b j e c t  t h r o u g h o u t  t h e  d a y  i n  a n  e n t i r e l y  t l e p a r t m e n t a l -
.  i z e d  s i t u a t i o n ?  
9 .  W h a t  w o u l d  b e  y o u r  d e g r e e  o f  s u c c e s s  i n  t e a c h i n g  a  l a n g u -
a[~e a r t s  - s o c i a l  s t u d i e s  b l o c k  a t  t h e s e v e n t h  ~:rade l e v e l ?  
1 0 .  W h a t  w o u l d  b e  y o u r  d e g r e e  o f '  s a c c e s s  i n  t e a c h i n ; : ;  a  lan~~u­
a g e  a r t s  - s o c i a l  s t u d i e s  b l o c k  a t  t~e oi~0th ~rude l e v e l ?  
1 1 .  W h a t  w o u l d  b e  y o u r  d e g r e e  o f  s u c c e s s  i n  t e a c h i n g  a  l a n g u -
a g e  a r t s  - s o c i a l  s t u d i e s  b l o c k  a t  t h e  n i n t h  g r u d e  le~~!? 
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blocks. In fact the weakest de~rce of success w:1s t'1c 
median 2.9 found only twice in ono catc?,:ory, that of married 
teachers. 
4. Teaching the En'.';lish-socio.l studir~s block of ti:'le 
in the ninth ~rade was generally indicatou as potcntiG.lly an 
unsuccessful activity. 
As ::Jreviously stated, it ~·:ould be difficult to show 
comnarative differences between the listed cate~_,;orics bec~mse 
of t;,_cir hi~h ~e·~ree of similarity. For instance, t;1e c:1te-
c;ory comparin['; Franklin tenchers with Washington teuchers 
si1mvs the t:>;reates·t.; di ver;::~cnce of di.fferc·1ccs as being only 
~7 of a point as found in the use of the library in item 
seveno 
The results indicate that the library is used more 
frequently in l"rank:lin than in Washington. In comparine; 
male and female teuc11ers, tllc c~r0.::i.te$ t di vorp;eace of dif-
ference w&s in ·Lie us'c of li-Ccr~: .. ture in social studies and 
the use of note-ta.idn1:s on reports. In· the first instance, 
females tendec1 to use ti.1c practice most :md in the second 
instance, al::iles most frC(!uently prac ticcd the technir1ue o 
ATTITUDE SCALE 
The calculated norms on the attitude scale for 
individuals indicated great extremes of favorability and 
unf avorabili ty toward the block of tj_me. Table IV and the 
figures l and 2 show this great range. In the range from 
twenty to one hundred (twenty - highly unfavorable; one 
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I n d i v i d u a l  C a s e s  ( Qu e s t i o n n a i r e  R e . f o r ms )  
F I G U R E  2  
R A N G E  O F  A T T I T U D E S  O F '  F R A N K L I N  A N D  W A S H I N G T O N  J . H . S .  T E A C H E H S  
5 7  
h u n d r e d  - hi,~hly f a v o r a b l e ) ,  t . b . e r e  w e r e  t w o  i n d i v i d u a l s  w h o  
s c o r 0 d  n i n e t y - f i v e  a n d  t w o  w h o  s c u r o J  t h i r t y - t w o  o r  b e l o w .  
A l l  t o g e t h e r  t w e n t y - o n e  i n d i v i d u a l s  i n d i c a t e d  f u v o r a b l e  a t t i -
t u d e s  t o w a r d  t h e  b l o c k  o f  t i m e ,  t h - i t  i s ,  t l w i r  c a l c u l a t e d  
n o r m s  w e r e  a b o v e  t h e  m e d i a n ,  s i x t y ,  a n d  e l e v e n  i n d i v i d u a l s  
s h o w e d  d i s f a v o r  t o w a r d .  t h e  b l o c k  o f  t i m e .  O n e  o f  t h e s e  
la~er i n d i v i d u a l s  h u d  a  n o r m  o f ,  e x a c t l y  s i x t y .  
F i g , l l r e  3  i n d i c a t e s  o n l y  s l i ' . r h t  v a r i a t i o n  b e t n r e e n  t h e  
v a r i o u s  c a t c t _ : ; o r i e s .  T h e  m o s t  f a v o r a b l e  a t t i t u d e  v v i  t h  a  n o f i n  
o f  7 3 .  7 3  w a s  i n d i c a t e d  l ' Y  t e  . J . c h e r s  w h o  e x p e r i e n c e d  t h e  b l o c k  
o f  t i m e  i n  t h e  s e v e n t h  r , r a d e .  T h e  m o s t  u n f a v o r a b l e  a t t i t u d e ,  
a  n o r m  o f  5 9 .  9 6 ,  w a s  ex~lressed b y  t e , _ t c h e r s  a b o v e  f o r t y - f i v e  
y e a r s  o f  a ' S e .  T h e  t e a c h e r s  o f  F r , m k l i n  s h o w e d  a  s l  i : d . 1 t l y  
m o r . ; o ;  f a v o r a b l e  a t t i t u d e  t h · . 1 n  d i d  t h e  t e ' . 1 c h e r s  o f  W R s h i n c ; t o n o  
I t  i s  i n t e r e s t i n g  t o  n o t e ,  h o w e v e r ,  ti~t t h o  t w o  m o s t  f a v o r -
a b l e  a t t i t u d e s  (  9 5 )  ~~·ere e . ; , ; : p r 8 s , s c d  b y  te1>.c~1crs f r o m  W a s h i n g -
t o n .  F ' e m a l e  te-~cl1ers w e r e  m o r e  f a v o r a b l e  t h . c m  n L ' l . l e ,  m a r -
r i e d  t e a c n e r s  i 1 o r c  f a v o r u . h l e  t~1an u n ' n a r r i e d ,  n n d  t h e  g r e a t e s t  
d i f f e r e n c e  w a s  s h o w n  i n  t h a t  y o ; . . i n
1
. - _ · e r  t e a c . h e r s  w e r e  m o r e  f a v -
o r 3 . b l e  t h ' - l n  o l d e r  t e a c h e r s .  T e a c h e r s  y , r i  t h  " ! _ ) r e p a r a t i o n  b a c k -
g r o u n d  o t h e r  t h a n  Enf~;lish a n d  so~iell s t u d i e s  s h o w e d  m a r k e d  
f a v o r A . h i l i  t y  o v e r  t e f " ' c h e r R  v ; - i  t h  ·~nglish - s o c i a l  : s t u d i e s  
b a c k g r o u n d s o  P e r s o n n e l  w i t h  m a s t e r s  d e g r e e s  - a n d  e d u c a t i o n a l  
e x p e r i e n c e s  s i n c e  1 9 5 0  w e r e  m o r e  f a v o r a b l e  t o w a r ( l  t h e  b l o c k  
· o f  t i m e  t h a n  t h o s e  \ v i  t h o u t  t J : 1 e s c  e x ; J e r i e n c c s  o  S e v e n t h  t _ ; r a d e  
e n  
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R A N G E  O F  A T T I T U D E S  OF '  T E A C H E R S  E X P E R I E N C E D  I N  V A H I O U S  G P . A D E  
L E V E L S  
5 9  
b l o c k  e x p e r i e n c e d  p e r s o n n e l  o u t r a  t c d  b o t h  o i g h i h  a n d  n i n t h  
g r . . : i . d e  p e r s o n n e l ,  h o w e v e r ,  i n  a l l  t h r e e  o f  t h e s e  c a t e c ; o r l e s  
t h e r e  i s  a  n o t i c a b l e  t e n d e n c y  t o w u r d  f a v o r a b l e  a t t i t u d e s .  
T h i s  f a c t  i s  i n  c o n f l i c t  w i t h  t h e  c o n f i d e n c e  e x n r e s s e d  b y  
t e a c h e r s  w h o  t e a c h  i n  t h e  n i n t h  r ; r a d e  b l o c k  o f  t i m e  a s  i s  
s h o w n  i n  s e c t i o n  s i x  o f  t . ! 1 0  q u e s t i o n n a i r e .  
I n  c o m p a r i n g  t h e  v . : : ' 1 r i o u s  i  t e . 1 1 s  o f  t h 0  a t  t i  t u  d e  
s c a l e ,  i t  w : : . 1 . s  n e c e s s a r y  t o  c s  t a b l i s h  a  d i f f e r e n t  n o r m  r u n e ; e  
b e c a u : - : : e  o f  t l i e  n u m b e r  o f  qucs'~ioanclir:.:s . i n v o l v e d .  S i n c e  " S D "  
w a s  e q u a l  t o  o n e ,  a n d  t h e r e  w e r e  t h i r t y - o n e  q u e s t i o n a i r e s ,  
t h i r t y - o n e  w o u l d  i n d i c a t e  s t r o n g  d i s a g r e e m e n t  w i t h  t h a t  p a r t i -
c u l a r  i t e m .  " S A "  w a s  e q u a l  t o  f i v e ,  t h e r e f o r e  f i v e  t i m e s  
t h r i t y - o n e  e q u a l s  o n e  h u n d r e d  f i f t y - f i v o  o r  s t r o n g  agree~onto 
w i t h  t : 1 c  i t e m .  N i n t y - t i . 1 r e e  w a : : . ;  t h e  i n e d i a n .  J ? i g u r e  4  s h o w s  
t h a t ,  o f  U i c  f a v o r a b l e  s  t a t e , ; ; e n t s ,  t : w r e  W : J . S  a g r 0 0 . u e n t  b y  
t e a c h e r s  w i t h  a l l  b u t  t h r e e o  S u b j e c t s  d i s a g r e e d  w i t h  t h e  
s t a t e m e n t s  t h a t  s t u d e n t s  a r e  m o r e  intereste~ i n  t~eir w o r k  
w h e n  s t i m u l a t e d  b y  c o r r e l a t i o n  a n d .  i n t e g r x t i o n  t e c h n i q u e s  
p o s s i b l e  i n  a  b l o c k  o f  t i 1 : 1 2 ;  t h a t  . : 1 0 r c  r e . ; . !  c . H t h u s i a s m  i s  
e n c o u n t e r 0 d  i n  t~10 : . I s e  o f  t l 1 . o  b l o c k  o f  t i m e ;  a n d  t h a t  a  
g o o < l  t e a c h e r  w G r k i n c ;  i n  a  b l o c k  o f  t L 1 e  c a n  f u s e  t o g ; e t h e r  
i n t o  a  u n i f i e d  w h o l e ,  l a n g u a r : ; e  a r t s ,  s o c L t l  s t u u i e s  a n d  
o t h e r  s u b j e c t s  o  L i k e w i s e  a.~10ng t h e  u n f a v o r  J.~)le s t a t e  H e n  t s  
t h e r e  w e r e  t~iree w h i c h  r e c e i v e d  a n  a , J ' . J r e c i a b l e  a m o u n t  o f  
r c j o c t 1 o n  b y  t . i e  s u b j e c t s .  T h e  s t a t e m e n t s  r e j e c t e d  \ V e r o :  
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F I G U R E  4  
AT T I T U D E S  T O WAR D  F A V O R A B L E  AN D  U N F A V O R A B L E  I T E M S  
I N  A T T I T U D E  S C A L E  
6 0  
6 1  
t e a c h e r s  a r e  i n c l i n e d  t o  n e g l e c t  s k i l l s  t h r o u g h  c o r r e l a t i o n  
a n d  i n t e g r a t i o n ;  I  f a v o r  t h e  d e p a r t m e n t a l i z e d  p r o e ; r a m  o v e r  
t h e  b l o c l {  o f  t i m e ;  a n d ,  s t u d e n t s  d o  n o t  b e c o m e  p r e p a r e d  f o r  
c o l l e g e  t h r o u s h  b l o c k  t e c h n i q u e s .  T h e  h i g h e s t  a m o u n t  o f  
a g r e e m e n t  a s  s h o w n  o n  f i g u r e  4  a n d  t a b l e  V  w a s  w i t h  i t e m s  
t h a t  c o m p l e t e l y  r e j e c t  c o r e  p r a c t i c e s  a n d ,  o d d l y  e n o u g h ,  o n e  
i t e m  w h i c h  s u p p o r t e d  c o r e  p h i l o s o p h y .  I t e m s  t w o  a n d  f i f t e e n  
w i t h  w h i c h  t i r n r e  w a s  s t r o n g  a g r e e , n e n t ,  i n d i c a t e d  t h e  d a n g e r s  
o f  d i s o r g a n i z a t i o n  i n  t h e  b l o c k  o f  -~i:nc, a n d  i t e m  e l e v e n  
s h o w e d  t h e  a d v u 1 1 t a g e  o f  b e i n r s  a b l e  t o  l e a r n  t o  k n o w  s t u d e n t s  
b e t t e r  a n d  m a k e  g u i d a n c e  m o r e  e f f e c t i v e .  
TABLE V 
MEDIANS OF THE ITEMS OF THE 
ATTtTUDE SCALE 
62 
· ( 31 strongly disagree - 155 strongly agree - median 93) 
medians 
1. (favorable) Tpe block of time allows for more 
real teaching or learning situations •••• o • • 100 
2. (unfavorable) The boys and girls have too much 
freedom in block situations. • • • • • • • • • • 110 
3. (unfavorable) Through correlation of subject mat-
ter in the block, teachers are inclined to.neglect 
important basic skills. • . . • . . • . . . . . 86 
4. (favoraule) 
tion, is ?;ood 
The block of time, with good corrcla-
for Junior High School use. • • • 96 
5o (unfavorable) It is impossible to be an expert in 
more than one subject matter area. • . . . . . • 102 
6 o (favorable) The block of ti1~1e provides a place 
for teaching cooperation, skills, and attitudes •• 107 
7. (unfavorable) I favor the departmentalized program 
over the block of time. • . . . . . . . . • . . • 84 
8. (favorable) Children learn more throu~h the use 
of the block of time. • . • • • . . . . . • • • . 97 
9. (unfavorable) Students do not become prepared for 
colleQ:e work throu:_".;h block techniques. • • . . . . 84 
10. (favorable) There is inore opportunity for follow 
throu;;h in subject matter and correlation. . . • • 102 
11. (favorable) The block of time provides ease of 
teaching departmcnt':llized courses with tlle advan-
ta~e of getting better acquainted vri.th stu~lents •. 116 
12. (favorable) Students are more interested in 
their work when stii.mLtted throus;h correlation nnd 
intecration techniques possihle in the block. • • 92 
6 3  
m e d i a n s  
1 3 0  ( u n f o v o r a b l e )  T i m e  i s  t o o  s h o r t  t o  m'_~ke e x p e r i -
e n c e s  w i t h i n  t h e  b l o c k  o f  a n y  v a l u e .  •  • • . . •  1 0 0  
1 4 .  
( u n f a v o r a b l e )  
e n o u g h  w o r k .  
T h e r e  i s  t o o  1 1 u c h  r > l a y ,  n o t  
1 0 6  
1 5 .  (  u n f  a v o r a u l e )  T e a c ' 1 i n s  i n  t h e  b l o c k  o f  t l n e  i s  
a  ' v a s  t e  o f  t i m e .  •  .  •  .  .  .  .  .  .  .  .  .  .  .  •  •  1 1 5  
1 6 .  ( f a v o r a b l e )  } ! o r e  r e a l  e n t h u s i a s m  i s  e n c o u n t e r e d  
i n  t h e  u s e  o f  t h e  b l o c k  o f  t i m e .  •  •  •  •  •  •  •  •  8 6  
1 7 .  ( f a v o r a b l e )  T h e  b l o c k  o f  t i m e  9 r o v i d e s  a n  op_~or­
t u n i  t y  t o  c a n i t a l i z e  o n  s u d d e n  i n t e r e s t s  o f  c h i l d -
r e n .  o  •  •  •  •  •  •  •  •  • • • • • • • • • • • • •  1 0 6  
1 8 .  ( u n f a v o r a b l e )  S u b j e c t  ~atter i s  n c 3 l e c t e d  i n  
1 9 0  
t h e  b l o c k  o f  t i m e .  •  .  .  .  .  .  .  .  .  .  •  .  .  .  •  9 6  
( u n f a v o r a b l e )  T h e  t h r e e  
t h e  b l o c k  o f  ti~e. •  • .  
1 - { '  s  
a r e  n o t  t a u ? ; h t  i n  
.  .  .  
.  1 0 3  
3 0 .  ( f a v o r a b l e )  A  ~ood t e a c h e r  workin~ i n  a  b l o c k  o f  
t i m e  c a n  f u s e  t o g e t ! 1 e r  i n t o  a  u n i f i e d  w h o l e  l a n z , u -
a g e  a r t s ,  s o c i a l  s t u d i e s ,  a n d  o t h e r  s u b j e c t s .  •  •  9 2  
~IV 
CONCLUSIONS 
Though this study did not reveal defined trends in one 
way or another, there are several conclusions which can be 
drawn from the results obtained. 
First, there is a marked tendency of si•ilar thinking 
about the block of time. One influencing factor here is 
probnbly the whole evolution of the block of time in the 
Yakima system. ~Jany of the teachers are in a !'rocess of c;row-
ing with the block of time. They may have seen it initiated, 
and may have made adjustments to fit its patterno The fact 
that so maQy of the norms of the various items range near the 
median may indicate a feeling of unconcern toward certain 
practices, or it may mean oocn mindedness with a willingness 
to learno 
Secondly, the teachers of Yakima junior high schools 
openly show a favorable attitude toward the use of the block 
of time by a ratio of two to oneo This ratio may not hold true 
in all grade levels of the junior high schools, but there is 
general acceptance in seventh, eighth and ninth gradeso With 
the acceptance of the block pattern, however, there also comes 
an indication of unfamiliarity with correlation and integration 
techniques which may make the block of time more meaningfulo 
Teachers of Yakima junior high schools can enrich the 
6 5  
b l o c k  p r o g r a m  t h r o u g h  d e v e l o p m e n t  o f  n e w  a n d  d i f f e r e n t  t e c h -
n i q u e s  o f  t e a c h i n g . .  T h e r e  i s  i n d i c a t i o n  o f  w i l l i n g n e s s  o n  
t h e  p a r t  o f  t e a c h e r s  t o  m a k e  c h a n g e s  i f  t h e y  k n o w  w h a t  c h a n g e s  
t o  m a k e . ,  T h i s  s h o w s  th~ n e e d  f o r  s o m e  s o r t  o f  i n - s e r v i c e  
t r a i n i n g  o r  s h a r i n g  o f  e x p e r i e n c e s  f o r  t h e  t e a c h e r s  o f  E n g l i s h -
s o c i a l  s t u d i e s  b l o c k s  i n  t h e  Y a k i m a  j u n i o r  h i g h  s c h o o l s  . .  
Y o u n g e r  t e a c h e r s ,  t e a c h e r s  w h o  h a v e  b e e n  e x p e r i e n c i n g  
t h e  c o m p u l s o r y  f i f t h  y e a r  c e r t i f i c a t i o n  i n  t h e  S t a t e  o f  W a s h -
i n g t o n ,  i n d i c a t e d  a  m u c h  m o r e  f l e x i b l e  a p p r o a c h  t o  m e t h o d s  o f  
t e a c h i n g  i n  a  b l o c k  o f  t i m e  t h a n  d i d  t e a c h e r s  i n  o t h e r  c a t -
e g o r i e s . .  T h i s  f a c t o r  w o u l d  s h o w  t h e  v a l u e  o f  b r o a d e n e d  
e d u c a t i o n a l  b a c k g r o u n d  t h r o u g h  s m r n : n e r  s c h o o l  a c t i v i t i e s  f o r  
t e a c h e r s  w h o  h a v e  n o t  a s  y e t  c a r r i e d  o u t  s u c h  a  p r o g r a m .  
F i n a l l y ,  t h e  s o  c a l l e d  " n e v i  m e t h o d s "  o f  teachir~g, w h i c h  
i n  r e a l i t y  a r c  s i m p l y  g o o d  s t a n d a r d s  o f  t e a c h i n g  f o r  a n y  g o o d  
t e a c h e r ,  r e c e i v e  v i o l e n t  o u t w a r d  o p p o s i t i o n  b y  m a n y  t e a c h e r s  . .  
I t  w o u l d  s e e m  p r o p e r  f o r  s o m e  e x t e n d e d  s t u d y  t o  b e  m a d e  o f  t h e  
c o r r e l a t i o n  a n d  i n t e g r a t i o n  t e c h n i q u e s  w h i c h  a r e  a v a i l a b l e  f o r  
u s e  i n  t h e  j u n i o r  h i g ; h  s c h o o l s ,  a n d  t o  ; , m k e  c l e a r e r  t h e  m e a n -
i n g  o f  t h e  b l o c k  o f  t i m e  p r o g r a m . .  T o o  o f t e n  p e o p l e  a r e  
i n c l i n e d  t o  o p p o s e  t h o s e  t h i n g s  t h e y  k n o w  t h e  l e a s t  a b o u t .  
R e g a r d l e s s  o f  t h e  t e r m i n o l o g y  o r  t e c h n i q u e s  u s e d ,  i t  
i s  i m p e r a t i v e  t h a t  t h e  b e s t  i n t e r e s t s  o f  t h e  j u n i o r  h i g h  
s - ' - , , 1 d e n t s  b e  p u t  f o r e m o s t  i n  t h e  m i n d s  o f  e a c h  t e a c h e r  a n d  
t h a t  a l l  p o s s i b l e  e f f o r t s  b e  m a d e  t o  m e e t  t h e  n e e d s  o f  o u r  
'  
y o u t h .  
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TEN I 'JPSr~.'.TIVE NEEDS o:? Y')UTH 
1. All youth need to develop saleable skills and 
those understandings and attitudes th"'1.t make the worker . 
an intelliu;ent and !)roductive participant in economic lifeo 
To this end, most youth need experience as \'Tell <;l.S education 
in the skills and knowledge of their occupations .. 
' 2o All youth need to develop and maintain good health 
and physical fitness. 
3o All youth need to understand tho rights and duties 
of a democratic society, and to be diligent and competent 
in performance of their obligations as members.of the 
co;:.mmni ty and citizens of the state and nation. 
4. All youth need to understand the significance of 
the family for the individual and society and the condi-
tions conducive for successful family life. 
5. All youth need to know how to purchase and use. 
g,;ods and services intelligently, understanding both the 
values received by the consumer and economic consequences 
of their acts .. 
6. All youth need to understand the methods of science, 
the influence of science on human life, and the main sci-
entific facts concerning the naturo of the world and of 
man. 
7.. All youth need opportunities to develop their 
capacities to arnreciate beauty in literature, art, music, 
and nature .. 
' 8., All youth need to be able to use their leisure 
time well and to budget it wisely, balancing activities 
that yield satisfaction to the individual with those that 
are socially useful., 
9.. All youth need to develop respect for other persons, 
to grow in their insight' into ethical values and principles, 
and to be able to live and work coonerativelv with others. 
- v 
10.. All youth need to grow in their ability tn think 
rationally, to ex9ress their t~onghts clearly, and to read 
an:i listen with underst'lnding .. 
L. t. . 1 . . . . _, . ,.. ., 1 ""' ' 1 
ilJ a l on.'J.. _:i_s s 0C .L~l Cl 011 OJ: ::iec•FH .H'Y ,':JC(l00. 
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I T E i \ t S  F O R  C O N S T R U C T I O N  : : > F  A N  A T T I T U D E  S C A L E  
A n  a t t i t u d e  s c a l e  i s  b e i n g  c o n s t r u c t e d  a s  a  p a r t  o f  
q u e s t i o n n a r i e  w h i c h  w i l l  b e  u s e d  i n  t h e  p r e p a r a t i o n  o f  a  
t h e s i s  f o r  t h e  M .  E d .  d e g r e e .  T h i s  i s  ! 1 2 . 1  t h e  s c a l e .  
T h i s  i s  o n l y  o n e  p a r t  o f  a  m e t h o d  u s e d  t o  e l i m i n a t e  a m b i g u -
o u s  o r  m u l t i p l e  m e a n i n g  i t e m s .  T h e  s t a t e m e n t s  w e r e  m a d e  
w i t h  r e f e r e n c e  t o  t h e  u s e  o f  t h e  E n g l i s h - S o c i a l  S t u d i e s  
b l o c k  o f  t i m e  i n  a  J u n i o r  H i g h  S c h o o l .  T h e  b l o c k  o f  t i m e  
r e f e r s  t o  a  l e n g t h e n e d  p e r i o d  o f  t i m e  i n  w h i c h  t w o  o r  m o r e  
s u b j e c t s  a r e  t a u g h t  i n  o n e  s e t t i n g  u n d e r  t h e  d i r e c t i o n  o f  
o n e  t e a c h e r .  
P l e a s e  r a t e  t h e s e  s t a t e m e n t s  n w n e r i c a l l y  f r o m  1  t o  
9  a c c o r d i n g  t o  t h e i r  v a l u e ,  i . e .  " V e r y  f a v o r a b l e  t o w a r d n  
- l  ( i n  t h i s  c a s e  t h e  u s e  o f  t h e  E n g l i s h - S o c i a l  S t u d i e s  
b l o c k  o f  t i m e  i n  t h e  J u n i o r  H i g h  S c h o o l ) ,  t o  " V e r y  u n f a v o r -
a b l e  t o w a r d t '  - 9 .  A f t e r  f i n d i n g  t w o  s t a t e r n e n t s  a t  t h e  
e x t r e m e s  o f  t h e  s c a l e ,  l o c a t e  a  s t a t e m e n t  f o r  a  m i d w a y  
p o i n t  ( 5 )  a n d  t h e n  t r y  t o  d i s t r i b u t e  t h e  r e m a i n i n g  i t e m s  
p r o p o r t i o n a t e l y  o v e r  t h e  s c a l e .  P l a c e  a  n u m b e r  i n  f r o n t  
o f  e a c h  i t e m  w h i c h  i n d i c a t e s  t h e  s t a t e m e n t ' s  r e l a t i v e  n u m e r i -
c a l  p o s i t i o n  t o  e a c h  o f  t h e  o t h e r  i t e m s .  
T h i n k  a b o u t  e a c h  i t e m  a s  i f  y o u  h a d  h e a r d  s o m e o n e  
m a k e  t h e  s t a t e m e n t .  I s  t h a t  p e r s o n ,  " V e r y ,  v e r y ,  f a v o r -
a b l e "  t o w a r d  t h e  u s e  o f  t h e  E n g l i s h - S o c i a l  S t u d i e s  b l o c k  
o f  t i m e  i n  t h e  J u n i o r  H i g h  S c h o o l ?  I f  s o ,  r a t e  t h e  s t a t e -
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ment 1. Is ~e "Very, very unfavorable" toward the use of 
the English-Social Studies block of time in the Junior 
High School? If so, rate that. particular statement as 9. 
Is he neutral? If so, rate the ,statement 5. Is he incli-
ned to show favor toward, yet not be wholely enthused? If 
so, rate the item more than 1 and less than 5 (2,3, or 4 
depending on the degree of acceptanc~ you think that state-
ment shows.) Does he show disfavor, ye~ not total rejection? 
If so rate the item more than 5 and less than 9. Continue 
this process until all items are rated. 
l. No one is trained to teach core. 
2. The block of time type of program will last for years 
~to come. 
3. The bloc];c 
-20 years. 
of time is not new to education in the last 
4. The block of time with good correlation is good £or 
~Junior High School use. 
5o . There is more follow through in subject matter 
-through correlation. 
' 6. The block of time gives more security to the student. 
-
7. There is less confusion in the block than in the many, 
----definite breaks of departmentalization. 
8. _Students need a feeling of being at home in a given 
room. 
9. _The block of time provides security for the teacher. 
10. A good teacher working in a block of time can fuse 
---together into a unified whole English, social studies, 
and other subjects. 
7 3  
1 1 .  _ _ _  A  g r e a t  d e a l  o f  t e a c h e r - p u p i l  p l a n n i n g  i s  a f f o r d e d  
b y  t h e  u s e  o f  t h e  b l o c k  o f  t i m e .  
1 2 .  T h e  b l o c k  p r o v i d e s  o p p o r t u n i t i e s  f o r  d e v e l o p i n g  
- d e m o c r a t i c  a t t i t u d e s  o f  o u r  A m e r i c a n  w a y  o f  l i v i n g .  
1 3 .  _ T h e  b l o c k  p r o v i d e s  a  m e a n s  o f  l e a r n i n g  t o  l i v e ,  
w o r k  a n d  p l a y  t o g e t h e r  i n  a  r e a l  l i f e  s i t u a t i o n  o f  
p r o b l e m  s o l v i n g .  
1 4 .  C o o p e r a t i o n  w i t h  f e l l o w  t e a c h e r s  i s  e s s e n t i a l  t o  
- s u c c e s s f u l  b l o c k  p r o g r a m .  
1 5 .  T h e  b l o c k  o f  t i m e  p r o v i d e s  e a s e  o f  t e a c h i n g  d e p a r t -
- m e n t a l i z e d  c o u r s e s  w i t h  t h e  a d v a n t a g e  o f  g e t t i n g  
b e t t e r  a c q u a i n t e d  w i t h  s t u d e n t s .  
1 6 .  C o r r e l a t i o n  a n d  i n t e g r a t i o n  i n  t h e  b l o c k  a d d s .  m o r e  
- -
wor~ t o  t h e  t e a c h e r  t h a n  i t s  v a r i o u s  a d v a n t a g e s  o f f -
s e t .  
1 7 .  T h e  b l o c k  o f  t i m e  a l l o w s  t h e  t e a c h e r  a m p l e  t i m e  t o  
- b e  o f  u s e  a s  g u i d a n c e  p e r s o n .  
1 8 .  I  f a v o r  t h e  u s e  o f  t h e  b l o c k  o f  t i m e  i n  t h e  J u n i o r  
- H i g h  S c h o o l .  
1 9 .  _ M o s t  c o m m e n t s  r e l a t e d  t o  t h e  b l o c k  o f  t i m e  p r o g r a m  
h a v e  b e e n  f a v o r a b l y  s p o k e n  o f  b y  t e a c h e r s  w h o  h a v e  
h a d  t r a i n i n g  i n  c o r e  t e a c h i n g .  
2 0 .  C h i l d r e n  l e a r n  m o r e  t h r o u g h  t h e  u s e  o f  t h e  b l o c k  o f  
- t i m e .  
2 1 .  C h i l d r e n  a r e  l i k e l y  t o  b e  m o r e  i n t e r e s t e d  i n  t h e i r  
~work w h e n  i n  a  b l o c k  s i t u a t i o n  w i t h  p r o p e r  c o r r e l a -
t i o n  a n d  i n t e g r a t i o n .  
2 2 .  M o r e  r e a l  e n t h u s i a s m  i s  e n c o u n t e r e d  i n  t h e  u s e  o f  
- - - t h e  b l o c k .  ·  
2 3 .  T h e  t w o  s u b j e c t  b l o c k  o f  t i m e  m a k e s  b o t h  s u b j e c t s  
- - - e a s i e r  t o  t e a c h .  
2 4 .  A n y  t e a c h e r  q u a l i f i e d  t o  t e a c h  a  s e l f - c o n t a i n e d  
- - - c l a s s r o o m  c o u l d  h a n d l e  a  b l o c k  o f  t i m e  p r o g r a m  o f  
E n g l i s h  a n d  S o c i a l  S t u d i e s .  
2 5 .  ~The t w o  s u b j e c t  b l o c k  o f  t i m e  i s  s u c c e s s f u l  e n o u g h  
t h a t  f u r t h e r  p r o g r e s s  t o w a r d  " c o r e "  i s  n o t  n e c e s s a r y .  
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' 26. It is easier to teach separate subjects by using cor-
-relation and integration techniques than it is to 
teach from the problem solving approach. 
27.. The library is essential to successful correlation 
-of subject matter in the block of time. 
28. It is impractical to attempt to use the block of 
-time in the correlation of subject matter because of 
classes that are too large. 
29. It is impossible to carry on efficient correlation 
-practices in a block period of more than 25 pupils. 
30. Through correlation 0:£ subject matter in the block, 
-teachers are inclined to neglect import:.mt basic 
skills. 
31. Better guidance is possible because of more time 
-spent in getting to know the children. 
32. Student moral is higher in the block resulting in 
---better attendance and less discipline problems. 
33. _Basic skills are neglected in the activity-centered 
program. 
34. Work-study skills arc forfeited on an individual 
-basis in the block because of the dependence on the 
group or committee for accomplishments. 
35. _The block type program provides a transitional period 
from elementary to high school during a period beset 
with maturation problems. 
36. ___ The core program is a substitute for good teaching. 
37. ~It is impossible to be an expert in more than one 
subject matter area. 
38. The block o;f time allows the teacher to know the 
-children better than a completely departmentalized 
program. 
39. The block of time program allows other teachers to 
-dump discipline problems on the block teacher. 
40. A block of time is essentially no different than 
---two separated periods. 
4 1 .  · . •  T h e  b l o c k  o f  t i m e  a l l o w s  f o r  m o r e  f l e x i b i l i t y  i n  
- t e a c h i n g .  
4 2 .  T h e  b l o c k  o f  t i m e  a l l o w s  f o r  m o r e  r e a l  t e a c h i n g  o r  
- - - l e a r n i n g  s i t u a t i o n s .  
7 5  
4 3 .  I  f a v o r  t h e  b r e a k d o w n  o f  s u b j e c t  m a t t e r  l i n e s  i n  t h e  
- b l o c k  o f  t i m e  i n  t h e  J u n i o r  H i g h  S c h o o l .  
4 4 .  M o s t  t e a c h e r s  c a n  s u c c e s s f u l l y  t e a c h  i n  t h e  b l o c k  o f  
- t i m e  w h e n  t h e  t w o  s u b j e c t s  a r e  k e p t  s e p a r a t e .  
4 5 .  E l e m e n t a r y  t r a i n e d  t e a c h e r s  w h o  h a v e  h a d  e x p e r i e n c e  i n  
- e l e m e n t a r y  t e a c h i n g  c a n  a d a p t  t h e m s e l v e s  m o r e  r e a d i l y  
t o  s u c c e s s f u l  t e a c h i n g  i n  t h e  b l o c k  o f  t i m e .  
4 6 .  F a i l u r e  o f  t e a c h i n '  i n  t h e  b l o c k  o f  t i m e  i s  s o m e t i m e s  
- d u e  t o  t h e  t e a c h e r  s  l a c k  o f  u n d e r s t a n d i n g  o f  t h e  
p s y c h o l o g y  o f  l e a r n i n g .  
4 7 .  M o r e  t r a i n i n g  a t  t h e  c o l l e g e  l e v e l  i s  n e c e s s a r y  t o  
- p r e p a r e  t e a c h e r s  t o  f r e e l y  a c c e p t  t h e  p h i l o s o p h y  o f  
t h e  b l o c k  o f  t i m e .  
4 8 .  _ T e a c h i n g  i n  t i i e  b l o c k  o f  t i m e  i s  a  w a s t e  o f  t i . n e .  
4 9 .  E n g l i s h  t e a c h e r s  m i g h t  t e a c h  m o r e  E n g l i s h  t h a n  S o c i a l  
- S t u d i e s .  
5 0 .  T i m e  i s  t o o  s h o r t  t o  m a k e  e x n e r i e n c e s  w i t h i n  t . h e  
- b l o c k  o f  a n y  v a l u e .  ~ 
5 1 .  S t u d e n t s  a r e  m o r e  i n t e r e s t e d  i n  t h e i r  w o r k  w h e n  s t i m u -
~lated t h r o u g h  c o r r e l a t i o n  a n d  i n t e g r a t i o n  t e c h n i q u e s  
p o s s i b l e  i n  t h e  b l o c k  o f  t i m e .  
5 2 .  ~The b l o c k  o f  t i m e  p r o v i d e s  a n  o p p o r t u n i t y  t o  c a p i t a l i z e  
o n  s u d d e n  i n t e r e s t s  o f  c h i l d r e n .  
5 3 .  _ P u p i l s  b e c o : a r e  b o r e d  w i t h  t o o  m u c h  t i m e .  
5 4 .  _ P a r e n t s  t h i n k  i t  i s  a  w a s t e  o f  t i m e .  
5 5 .  _ S u b j e c t  m a t t e r  i s  n e g l e c t e d .  
5 6 .  T h e r e  i s  t o o  m u c h  p l a y ,  n o t  e n o u g h  w o r k .  
5 7 .  _ T h e  t e a c h e r  h a s  m o r e  t i m e  t o  p r e p a r e  l e s s o n s .  
5 8  •  ' l h  e  b l o c k  o f  t i m e  e n a b l e s  t h e  t e a c h e r  t o  k n o w  h e r  p u p i l s  
b e t t e r .  
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59. Much careful planning must take place before success-
-ful teaching in tlle block of time can take place. 
60. Teachers are not yet prepared for teaching in the 
---block of time. 
61. Teaching in the block of time in the 8th and 9th 
-grades is better than in a departmentalized situa-
tion. 
62. The block of time provides a place for teaching 
-cooperation, skills, and attitudes. 
63 • .;_,_;;_The physical features of our rooms are by and large 
not prepared for teaching in a block situation. 
64. _we don't have enough materials to successfully 
teach correlated subjects in the block program. 
65. _There is no provision for in-service training in 
techniques of the use of the block of time. 
66. _Beginning block teachers aren't given enough help. 
67. The three R's are not taught in the block. 
-
68. _It is too hard to evaluate in the block of time. 
69. The other teachers don't like it and won't cooper-
-ate. 
70. _The boys and girls have too·much freedom. 
71. _students do not become prepared for college '.vork. 
72. _It is good leadership training. 
73. Demonstration classes in techniques of ·the block 
-should be held. 
74. There is no way other than through the use of the 
---block of time to give students a sense of security 
and belonging. 
75. The use of the block o.f time is a stop in the direc-
---tion of ideal methods of education. 
76. _There is more opportunity for follow through in 
subject matter and correlation. 
7 7  
7 7 .  I t  i s  e a s i e r  t o  t e a c h  s e p a r a t e  s u b j e c t s  t h a n  t o  
- a t t e m p t  t o  c o r r e l a t e  o r  i n t e g r a t e .  
7 8 .  A l l  t e a c h e r s  s h o u l d  e x p e r i e n c e  t h e  t e a c h i n g  o f  m o r e  
- t h a n  o n e  s u b j e c t .  
7 9 .  E n g l i s h  s h o u l d  b e  t a u g h t  a s  a  s e p a r a t e  s u b j e c t .  
-
8 0 .  _ P r e p a r a t i o n  o f  s u b j e c t  m a t t e r  i n  t h e  b l o c k  o f  t i m e  
i s  m o r e  d i f f i c u l t  t h a n  p r e p a r a t i o n  o f  s e p a r a t e  
s u b j e c t s .  
8 1 .  D i s c i p l i n e  p r o b l e m s  a r e  r e d a c c d  b y  u s e  o f  t h e  b l o c k  
- o f  t i m e .  
8 2 .  A  b r o a d  b a c k g r o u n d  o f  e x p e r i e n c e  i s  n e c e s s a r y  i n  
- t e a c h i n g  a n  E n g l i s h - S o c i a l  S t u d i e s  b l o c k  o f  t i m e .  
8 3 .  T o o  m u c h  e x t r a  t i m e  o u t s i d e  o f  c l a s s  i s  n e e d e d  i n  
- - - - - p r e p a r i n g  t o  t e a c h  f o r  t h e  b l o c k  o f  t i m e .  
8 4 .  T h e r e  s h o u l d  b e  a n  E n g l i s h - S o c i a l  S t u d i e s  b l o c k  o f  
- t i m e  i n  t h e  9 t h  g r a d e .  
8 5 .  I  a m  b e t . t ; e r  a b l e  t o  p r e s e n t  a n d  c o v e r  r e q u i r e d  s u b -
- j e c t  m a t t e r  w i t h i n  t h e  b l o c k  o f  t i m e  t h a n  i n  t h e  
t r c : i . d i  t i o n a l  d e p a r t a 1 e n t a l i z e d  p r o g r a m .  
8 6 .  I  f a v o r  t h e  c , l e p a r t m e n t a l i z e d  p r o g r a m  o v e r  t h e  
- - - b l o c k  o f  t i m e .  
8 7 .  _ I  f a v o r  t h e  b l o c k  o f  t i m e  t y p e  o r g a n i z a t i o n  t o  t h e  
t r a d i t i o n a l  d e p a r t m e n t a l i z e d  ty~e o r g a n i z a t i o n .  
8 8 .  T h e  b l o c k  o f  t i m e  r e q u i r e s  m o r e  l i b r a r y  r e s e a r c h  
- a n d  o u t s i d e  i n v e s t i g a t i o n  t h a n  d o e s  t h e  t e a c h i n g  
o f  s e p a r a t e  s u b j e c t s .  
8 9 .  _ I t  t a k e s  m o r e  t i m e  t o  p r e p a r e  d a i l y  l e s s o n s  i n  t h e  
b l o c k  o f  t i m e  t h i l l l  i n  d e p a r t m e n t a l i z e d  p r o g r a m .  
March 5, 1956 
Mark Bontrager 
113 N. Minnesota 
Yakima, 'Hashington 
Teachers of Yakima Junior High Schools 
Yakima, Washington 
Dear Fellow Teacher: 
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By permission of 1Ir. Martin's office, Mr. :Murphy and Mr~ 
McKinzie, I &"ll making a study of the attitudes toward and 
the uses of the Block of Time in the Yakima Junior High 
Schools. This questionnaire is designed to gather infor-
mation for the study. 
I would appreciate very much your cooperation in helping 
supply the requested information. Every precaution will 
be taken to keep individual opinions confidential, there-
fore be as frank as possible in giving your opinions of 
each item of the questionnaire so that true conclusions 
can be derived. 
I would like to have the questionnaire filled out and 
returned before March 17, 1956. If I cannot contact 
you personally please send the completed questionnaire 
to Mark Bontrager at Franklin Junior High School. 
Thank you very :nuch for your cooperation. 
c 0 p y 
Very truly, 
Mark Bontrager, Teacher 
Franklin Junior High 
7 9  
A  Q U E S T I O N N A I R E  O N  A T T I T U D E S  A N D  A C T I V I T I E S  O F  
Y A K I M A  J U N I O R  H I G H  S C H O O L  T E A C H E R S  
I N  T H E  L A N G U A G E  A R T S  - S O C I A L  S T U D I E S  B L O C K  O F  T I M E  
S c h o o l :  F r a n k l i n  
\ f  a s h i n g t o n  
S e x :  M a l e  
F e m a l e  
A g e :  ( c h e c k  p r o p e r  c a t e g o r y )  
2 0 '  - 2 4  
y e a r s  
2 5  - 2 9  
y e a r s  
3 0  - 3 4  
y e a r s  
3 5  - 3 9  
y e a r s  
4 0  - 4 4  
y e a r s  
4 5  - 4 9  
y e a r s  
5 0  - o v e r  
S t a t u s :  
l . l . ' l a r r i e d  
S i n g l e  : =  
I .  E d u c a t i o n a l  B a c k g r o u n d :  (  c h e c l c  t h e  p r o p e r  s p a c e s  a n d  
f i l l  i n  t h e  r e q u e s t e d  y e a r )  
D e g r e e  Y e a r  
B . A .  
M . A .  
? • I .  E d .  
P h . D .  
O t h e r s =  
M a j o r  F i e l d  
S o c i a l  S t u d i e s  
E n g l i s h  
M p . t h  
S c i e n c e  
M u s i c  
A r t  
I n d .  A r t s  
O t h e r s  
· -
M i n o r  F i e l d  
-
H o u r s  b e y o n d  h i g h e s t  d e g r e e  
q t r .  
- - -
s e m .  
- - -
I I .  T e a c h i n g  C r e d e n t i a l s  
L i f e  C e r t i f i c a t e  
6  y r .  Ele~nen t a r y  
6  y r .  S e c o n d a r y  
P r o v i s i o n a l  G e n e r a l  
S t a n d a r d  G e n e r a l  
( c l 1 e c k  t h o s e  y o u  h a v e  a n d  f i l l  
i n  a n y  s p e c i a l  c r e d e n t i a l s  
w h i c h  i s  n o t  l i s t e d )  
I I I .  T e a c h i n g  E x p e r i e n c e :  ( i n d i c a t e  t h e  n u m b e r  o f  y e a r s  
t a u g h t  i n  e a c h  l e v e l ;  c h e c k  t h e  
l e v e l  y o u  p r e f e r )  
E l e m e n t a r y  
J u n i o r  H i g h  
8 2 5 2 0  
N u m b e r  o f  y e a r s  P r e f e r e n c e  
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IV. Teaching Experience in the English - Social Studies 





Other (Specify grade level ~) 
Have you taught in other types of blocks? If so, how did 
you like the experience and what was the subject combina-
tion? 
V. Frequency of use of block of time techniques: (By 
encircling a nwnber after each statement, indicate the 









Key to Rating Scale 
5 High frequency - every available opportunity 
4 of ten 
3 sometimes 
2 seldom 
l Low frequency - never 
Do you relate historical periods of time to 
literary personalities of the time? 
Do you read stories in literature to make 
more meaningful a period in history? 
Do you assign a theme on a social studies 
project with the purpose of checking for 
grammatical qualities as well as content? 
Do you assign written or oral reports on 
social studies for the purpose of develop-
ment of language arts skills? 
Do you use social studies texts or materi-
als for drill work in grammar? 
Do you assign note trucing on reports, lec-
tures or discussions? 
Do you have students use the library for 
research in social studies projects? 
5 4 3 2 1 
5 4 3 2 1 
5 4 3 2 1 
5 4 3 2 1 
5 4 3 2 1 
5 4 3 2 l 
5 4 3 2 1 
8 .  D o  y o u  o b t a i n  t h e  s p e l l i n g  l i s t  f r o m  s o c -
i a l  s t u d i e s  s u b j e c t  m a t t e r ?  5  4  3  2  l  
9 .  D o  y o u  a l l o w  p u p i l s  t o  l e a d  a n d  c a r r y  o n  
c l a s s  d i s c u s s i o n s  o n  s o c i a l  s t u d i e s  p r o b -
l e m s ?  5  4  3  2  l  
1 0 .  D o  y o u  a l l o w  s t u d e n t s  t o  w r i t e  l e t t e r s  o f  
r e q u e s t  f o r  r e s o u r c e  m a t e r i a l ?  5  4  3  2  1  
1 1 .  D o  y o u  h a v e  s t u d e n t s  d r a m a t i z e  h i s t o r i c a l  
s c e n e s  o r  s o c i a l  s i t u a t i o n s ?  5  4  3  2  1  
1 2 .  D o  y o u  a l l o w  s t u d e n t  e v a l u a t i o n  o f  p e e r  
a n d  s e l f  a c t i v i t i e s ?  5  4  3  2  1  
1 3 .  D o  y o u  s e t  u p  p u p i l  p r o b l e m  s i t u a t i o n s  t o  
b e  s o l v e d  b y  p u p i l s  t h e m s e l v e s ?  5  4  3  2  1  
1 4 .  D o  y o u  p l a n  l a n g u a g e  a r t s  - s o c i a l  s t u d i e s  
a c t i v i t i e s  i n  w h i c h  s u b j e c t  m a t t e r  l i n e s  
a r e  e l i m i n a t e d ?  5  4  3  2  I  
8 1  
V I .  Y o u r  e v a l u a t i o n  o f  y o u r  a b i l i t y  t o  t e a c h  i n  v a r i o u s  
f o r m s  o f  t h e  b l o c k  o f  t i m e : ,  ( B y  e n c i r c l i n g  a  n u m b e r  
a f t e r  e a c h  s t a t e m e n t ,  i n d i c a t e  t h e  d e g r e e  o f  s u c c e s s  
y o u  h a v e  i f  y o u  u s e  t h e  p r a c t i c e  o r  t h a t  y o u  f e e l  y o u  
w o u l d  h a v e  i f  y o u  w e r e  t o  u s e  i t .  T h e  " 5 "  l v o u l d  i n d i -
c a t e  a  h i g l l  d e g r e e  o f  s u c c e s s ;  t h e  " 3 "  w o u l d  i n d i c a t e  
a v e r a g e  s u c c e s s ;  a n d  t h e  " l "  w o u l d  i n d i c a t e  n o  s u c -
c e s s . )  
1 .  W h a t  i s  y o u r  d e g r e e  o f  s u c c e s s  i n  t e a c h i n g  
t h e  b a s i c  f u n d a m e n t a l s  o f  l a n g u a g e  a r t s  i n  
t h e  b l o c k  o f  t i m e  a s  y o u  n o w  t e a c h  i t ?  5  4  3  2  1  
2 .  W h a t  i s  y o u r  d e g r e e  o f  s u c c e s s  i n  t e a c h i n g  
t h e  b a s i c  c o n c e p t s  o f  s o c i a l  s t u d i e s  i n  t h e  
b l o c k  o f  t i m e  a s  y o u  n o w  t e a c h  t h e m ?  5  4  3  2  1  
3 .  I f  y o u  w e r e  a s k e d  t o  e l i m i n a t e  c o u r s e  
b o u n d a r i e s  a n d  t e a c h  l a n g u a g e  a r t s  a n d  s o c -
i a l  s t u d i e s  b y  u n i f y i n g  t h e  t w o  s u b j e c t s  
u n d e r  o n e  g e n e r a l  p r o b l e m  a r e a ,  w h a t  d e g r e e  
o f  s u c c e s s  w o u l d  y o u  h a v e  i n  g i v i n g  t h e  
p u p i l s  t h e  b a s i c  s k i l l s  a n d  s o c i a l  c o n c e p t s  
n e c e s s a r y ?  5  4  3  2  1  
4 .  I f  y o u  w e r e  t o  u s e  t h e  p r o b l e m  s o l v i n g  
a p p r o a c h  i n  p r e s e n t i n g  p r e s c r i b e d  subjec~ 
~atter, w h a t  w o u l d  b e  y o u r  m e a s u r e  o f  s u c -
c e s ?  5  4  3  2  1  
5 .  I f  y o u  w o u l d  e v e r  c e n t e r  c l a s s  a c t i v i t i e s  
a r o u n d  s t u d e n t  p r e s e n t e d  pro~lems, w h a t  
w o u l d  b e  y o u r  d e g r e e  o f  s u c c e s s  i n  c o v e r i n g  
t h e  r e q u i r e d  s u b j e c t  m a t t e r  b o u n d a r i e s ?  5  4  3  2  1  
6 .  I f  y o u  w e r e  t o  u s e  s t u d e n t - t e a c h e r  c o o p e r a -
t i o n  i n  p l a n n i n g  a n d  s o l v i n g  o f  s t u d e n t  c e n -
t e r e d  p r o b l e m s ,  w h a t  w o u l d  b e  t h e  d e g r e e  o f  
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success in covering the required subject 
matter boundaries? 5 4 3 2 l 
7. If you teach separate subjects at sepa-
rate times within the block of time, do 
you feel that your teaching of the langu-
age arts and social studies is successful? 5 4 3 2 l 
8. What would your degree of success be. if 
yoµ were to teach'one subject throughout th 
the day in a strictly departmentalized 
situation? , 5 4 3 2 l 
9. What would be your degree of success in 
teaching a language arts - social studies 
block at the seventh grade level. 5 4 3 2 l 
10. What would be your degree of suc.cess in 
teaching a language arts - social studies 
block at the eighth grade level?, 5 4 3 2 l 
11. What would be your degree of success in 
teaching a language arts - social studies 
block at the ninth grade level? 5 4 3 2 l 
VII. Your attitude toward the Block of Time: (The following 
are statements about the block of time. Indicate your 
attitude toward each statement by encircling; "SA0 
strongly agree, "A" agree, "?" neutral, "D" disagree, 
"SD" strongly disagree.) 
1. The block of time allows for more real 
teaching or learning situations. SA A ? D SD 
2. The boys and girls have too much free-
dom in the block situation. SA A ? D SD 
3. Through correlation of subject matter 
in the block, teachers are inc+ined to 
neglect. important basic skills. SA A ? D SD 
4. The block of time, with good correla-
tion, is good for Junior High School 
use. SA A ? D SD 
5. It is impossible to be an expert in more 
than one subject matter area. SA A ? D SD 
6. The block of time provides a place for 
teaching cooperation, skills, and 
attitudes. SA A ? D SD 
7. I favor the departmentalized program 
over the block of time. SA A ? D SD 
8. Children learn more through the use of 
the block of time. SA A ? D SD 
9o Students do not become prepared for 
college work through the block techni-
ques. SA A ? D SD 
1 0 .  T h e r e  i s  m o r e  o p p o r t u n i t y  f o r  f o l l o w  
t h r o u g h  i n  s u b j e c t  ; n a t t e r  a n d  c o r r e -
8 3  
l a t i o n .  S A  A  ?  D  S D  
1 1 .  T h e  b l o c k  o f  t i m e  p r o v i d e s  e a s e  o f  
t e a c h i n g  d e p a r t m e n t a l i z e d  c o u r s e s  w i t h ·  
t h e  a d v a n t a g e  o f  g e t t i n g  b e t t e r  a c q u a i n -
t e d  w i t h  s t u d e n t s .  S A  A  ?  D  S D  
1 2 .  S t u d e n t s  a r e  m o r e  i n t e r e s t e d  i n  t h e i r  
w o r k  w h e n  s t i m u l a t e d  t h r o u g h  c o r r e l a -
t i o n  a n d  i n t e g r a t i o n  t e c h n i q u e s  p o s s i -
b l e  i n  t h e  b l o c k .  S A  A  ?  D  S D  
1 3 .  T i m e  i s  t o o  s h o r t  t o  m a k e  e x p e r i e n c e s  
w i t h i n  t h e  b l o c k  o f  a n y  v a l u e .  S A  A  ?  D  S D  
1 4 .  T h e r e  i s  t o o  m u c h  p l a y ,  n o t  e n o u g h  
w o r k .  S A  A  ?  D  S D  
1 5 .  T e a c h i n g  i n  t h e  b l o c k  o f  t i m e  i s  a  
w a s t e  o f  t i m e .  S A  A  ?  D  S D  
1 6 .  M o r e  r e a l  e n t h u s i a s m  i s  e n c o u n t e r e d  
i n  t h e  u s e  o f  t h e  b l o c k  o f  t i m e .  S A  A  ?  D  S D  
1 7 .  T h e  b l o c k  o f  t i m e  p r o v i d e s  a n  o p p o r -
t u n i t y  t o  c a p i t a l i z e  o n  s u d d e n  i n t e r -
e s t s  o f  c h i l d r e n .  S A  A  ?  D  S D  
1 8 .  S u b j e c t  m a t t e r  i s  n e g l e c t e d  i n  t h e  
b l o c k  o f  t i m e .  S A  A  ?  D  S D  
1 9 .  T h e  t h r e e  R ' s  a r e  n o t  t a u ; ; h t  i n  t h e  
b l o c k  o f  t i m e .  S A  A  ?  D  S D  
2 0 .  A  g o o d  t e a c h e r  w o r k i n g  i n  a  b l o c k  o f  
t i m e  c a n  f u s e  t o g e t h e r  i n t o  a  u n i f i e d  
w h o l e  l a n g u a g e  a r t s ,  s o c i a l  s t u d i e s ,  
a n d  o t h e r  s u b j e c t s .  S A  A  ?  D  S D  
